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OBJECTIVES OF THE WORKBOOK

o To develop and enhance supervisory skills

o To facilitate the ability to manage the supervisory process to ensure
timely completions

o To ensure that supervisors are aware of RMIT policy, procedures and
regulations relating to research degree supervision

The program and the workbook will enable supervisors to:

o Develop their knowledge and techniques to supervise in the most effective
way

. Engage in critical reflection on their own supervisory practice
o Work out ways in which they can act to improve their practice

o Gain recognition for participating in supervisor development activities

The assumption underlying this workbook is that there are significant
disciplinary differences in supervisory practices particularly between research in
the lab.based experimental sciences and the arts, humanities and social sciences.
Disciplinary differences must be anticipated, respected and built on. However it
also the assumption of this workbook that there are common topics in
supervision across all disciplines. It is these common topics, which form the
subject matter of this workbook.

Much of the material in this workbook is based on the QUT online supervisor
development program ‘Completions Challenge: Supervisor Solutions’.
https://olt.qut.edu.au/udf/supervisorsolutions/

Permission to use the material in this form has been given by QUT.

Material from the fIRST (for Improving Research Supervision Training) consortium
site, which RMIT subscribes to, has also been used. http://www:.first.edu.au/
Other material used is suitably acknowledged.
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INTRODUCTION TO THE WORKBOOK

The actual practices of postgraduate pedagogy have been,
traditionally, somewhat mysterious and intimate
phenomena.... These practices have been described as centering
on a relationship between the experienced and the neophyte
scholar in which the precocious few are called to emulate the
flattering self-image that is generated by a scholar as master....
Traditionally conducted behind closed doors in spaces remote
from either undergraduate teaching or the ‘real world’ of
commerce and industry, the process of academic stimulations
and scholastic seductions have remained relatively
unexamined...

Erica McWilliam Mentor, manager and mentoree:new academic literacies for
research education, In M.Kiley & G.Mullins Quality in Postgraduate Research:
Integrating Perspectives, CELTS, University of Canberra

Until quite recently it was considered that academics became ‘qualified” to supervise
research degree students merely by virtue of having achieved their own research
degree. Any ‘training’ was on the job training. This is now changing and increasingly
it is being recognised that having achieved your own research degree and learning on
the job is not enough to make you a good supervisor. The increasing use of the term
‘research training’ is indicative. It points to a ‘deprivatisation’ of supervision practices
and a focus on a research program curriculum ie that for the student and the
institution research is now more than just the relationship with their supervisor.

There are reasons for these changes:

e The emphasis on public accountability and quality from government and
legislation that universities now face

e The recognition that supervision is a form of pedagogy which like all pedagogy
can be developed

e The performance based research economy that makes timely completions a crucial
“fact of life’ for the institution and for supervisors

e The changing demands on supervision, particularly the emphasis on developing
students’ transferable skill sets relating to employability and career development.

e The growing diversity of research degree programs eg professional doctorates,
project degrees

Thus supervisors of research degree students are faced with new environments and
new demands to which they must respond however reluctant they may be to do so.
In broad terms it has not been in the interests of academics or their

postgraduate charges to show and tell what systems of
encouragements or discouragements may have been at work in the
daily mentoring of postgraduate research and writing...

Erica McWilliam (as above)

The consequence of all this is that supervision can no longer be left to continue
simply as craft knowledge. Supervisors need the skills that will enable them to
flourish in these environments and to meet the challenge of new demands. These
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skills can only be acquired if supervisors engage in learning through development
programs focused on improving supervisory practices.

For more on this see:

Pam Green & Robin Usher_Fast supervision: changing supervisory practice in
changing times, Studies in Continuing Education, 25, 1, 2003
http://mams.rmit.edu.au/rmvgqguOflvy.pdf

The question is therefore: how are research students best supported through
supervision?

This workbook is specifically designed to meet this current need for supervisor
development. It is structured in such a way so that supervisors in all disciplines and
with a variety of experience can engage in their own self-development. It covers a
range of topics to be found in supervisory practices. Most important, it is activity
based and will therefore stimulate reflection upon current practice and encourage
consideration of how that practice can be improved. The emphasis therefore is more
on what supervisors need to do rather than on what they need to know.

The workbook can be used in independent study mode or as part of a classroom based
supervisor development program or alternatively in a combination of these modes.

It is designed to be used by new and experienced supervisors. New supervisors ie
those who are supervising for the first time, may find that those activities that require
drawing from personal experience can only be answered if the experience drawn from
is that from when the supervisor was a research student.

For more on the Research and Innovation Section of RMIT see:
http://www.rmit.edu.au/browse;1D=i1r7w5n0x3u;STATUS=A?0RY=Research%?20a
nd%20innovation&STYPE=ENTIRE

For more on the work of the Research Training Group see:
http://www.rmit.edu.au/browse;1D=v14skbf3k1ht

For the classroom-based Supervisor Development Program see:
http://www.rmit.edu.au/browse;ID=mb32i7ly7f76

For the Research Literacies Program for research students:
http://www.rmit.edu.au/browse;ID=c8fwjon6aoil
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ALL YOU EVER WANTED TO KNOW ABOUT PROCEDURES &
REGULATIONS

Objectives
o To acquire a clear understanding of RMIT HDR procedures & regulations
o To be apprised of recent changes in procedures and regulations
o To become familiar with the requirements for supervisor registration

Content
o HDR Policy, Procedures & Regulations
o At risk process
o Complaints procedure
o Supervisor registration

Resources

Activity 1

A checklist for beginning supervision

Have I:

o read the Code of Practice for Research Degrees Supervision?

o applied to be on the Register of Research Supervisors

o attended an induction session for new supervisors?

o negotiated specific responsibilities vis-vis my students with other supervisors?

o ensured my student(s) is/are familiar with all relevant policies relating to their
candidature and in particular those relating to At Risk and Complaints?

o discussed the University’s Authorship Policy with my student(s) and clarified its
meaning?

o understood the University’s IP policy and have discussed this with my student(s)
if appropriate

o agreed a structured program with my student(s)?
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O

ensured my student(s) has/ have adequate physical space, equipment, technical
and material resources, for their research?

o introduced my student(s) to other research students and to academic and general
staff members of the School / Centre / research group?

o assessed English language and academic writing proficiency?

o ascertained needs in relation to computing, information literacy and research
skills?

o informed my student of the specialist language, study and research assistance
available?

o negotiated expectations of the supervisory process with my student(s)?
o explained the progress review process to my student(s)?

o assisted my student(s) to choose a research topic, if this has not already been
defined?

o discussed the requirements and optimum timeline for program approval

o ensured that my student(s) is/ are aware of ethics approval procedures, intellectual
property arrangements and safety procedures that are relevant for their research?

o familiarised myself with my record-keeping responsibilities
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Activity 2

A checklist for discussions with supervisors

As a student you will need to discuss all or most the following with your supervisor(s)

o Administration of research degrees
e processes and procedures for enrolment and leave of absence
e upgrade (if relevant)
e variations to candidature
e key personnel

o Academic regulations for Masters/PhD

o Roles of senior and second supervisors, Code of Practice for Research Degree
Supervision

o Schedule of meetings
o Progress review and At Risk processes
o Complaints procedures

o Resources provided by School in relation to resources required for proposed
project

o Intellectual property, publishing and authorship
o Requirements for data storage

o Referencing packages

o Structured program

o Library access

o Time commitments for PhD/Masters by Research
o Program approval process

o Thesis requirements

o Ethics guidelines and procedures

o Scholarships
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Policy, procedures and regulations
These are set out in the Higher Degrees by Research booklet. See also:
http://mams.rmit.edu.au/8pizhtr9gw9o.pdf

At risk policy and procedures
These are set out on p20-24 of the Higher Degrees by Research handbook. See also:
http://mams.rmit.edu.au/wdzg66s02ja4.pdf

‘At risk’ refers to a classification that can be placed upon the candidature of HDR
students when they are demonstrating unsatisfactory progress and it is considered that
a high probability exists that they will not achieve their program milestones and/or not
complete their program successfully and within the prescribed timeframe.

Registration of supervisors

All supervisors of research degree students must be accredited to supervise by being
on the RMIT Register of Postgraduate Research Supervisors. Details can be found
at:

http://mams.rmit.edu.au/e7c4kpv390zg.pdf

Code of Practice

All supervisors and students must read, understand and follow the Code of Practice. It
can be found at:

http://mams.rmit.edu.au/j4me8p0tcxsb.pdf

Authorship
Policy on authorship is set out at:
http://mams.rmit.edu.au/2jcllvneoi8oz.pdf

Scholarships
Information on Australian Postgraduate Awards (APAS) can be found at:
http://www.rmit.edu.au/browse?SIMID=5ugx79fecag61

Student complaints
Policy and procedures on student complaints can be found at:
http://mams.rmit.edu.au/grrpxcp3or9v.pdf

Resources for research students
For RMIT Minimum Resources Policy see:
http://mams.rmit.edu.au/v5snlnbc2yual.pdf

Intellectual property
For RMIT policy on IP see:
http://mams.rmit.edu.au/ciak6b8x7wywl.pdf

Supervision policy
Joint NHMRC / AV-CC Statement and Guidelines on Research Practice:
http://www.avcc.edu.au/news/public statements/publications/glrespra.htm



http://mams.rmit.edu.au/8pizhtr9gw9o.pdf
http://mams.rmit.edu.au/wdzg66so2ja4.pdf
http://mams.rmit.edu.au/e7c4kpv39ozg.pdf
http://mams.rmit.edu.au/j4me8p0tcxsb.pdf
http://mams.rmit.edu.au/2jcllvneoi8oz.pdf
http://www.rmit.edu.au/browse?SIMID=5ugx79feoag61
http://mams.rmit.edu.au/grrpxcp3or9v.pdf
http://mams.rmit.edu.au/v5sn1nbc2yua1.pdf
http://mams.rmit.edu.au/ciak6b8x7wyw1.pdf
http://www.avcc.edu.au/news/public_statements/publications/glrespra.htm
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THE RESEARCH TRAINING ENVIRONMENT AT RMIT
(also for Portfolio Deans, Research and School Research Degree Co-ordinators)

Objectives
o To acquire a clear understanding of how research training is managed at
national level and at RMIT University
o To define your particular role within the research training environment

Content
o National policy re research and research research training
o The management of research training at RMIT
o Research Master online student management system

Resources

The national context

In the contemporary research environment all researchers and supervisors need to
have a broad understanding of the context, at the institutional, national and
international level, in which research takes place.

In the last fifteen years, Australian universities have undergone major changes in
structure and funding, from the Unified National System of Dawkins, implemented in
1989, through Kemp's Green and White papers in 1999 and the implementation of the
Research Training Scheme in 2001-2002. The current Minister for Education Science
and Training initiated yet another review of higher education policy, with the Higher
Education at the Crossroads discussion paper in April 2002.

The past fifteen years has seen:

) A shift from an elite to a mass education system

) Abolition of free university

. Greater emphasis on the economic value of higher education and research,
with concomitant emphasis on accountability to funding providers
(primarily the Government)

. A decrease in the proportion of funding provided by the Government with a
huge increase in student numbers.

All this upheaval has provoked lively debate on the role of universities in civil society
and the purpose of higher education and research.

Macintyre and Marginson (2000) conclude that universities are now expected to:

o Provide vocational training;

o Produce research and knowledge closely linked with practical and
commercial uses; and

o Act as businesses with the potential to generate income from overseas
sources.

-10-
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Yet the current Government's position, as stated in both Kemp's White Paper and in
Nelson's Higher Education at the Crossroads Discussion Paper is that the main
purposes of Australian higher education are to:

Inspire and enable individuals to develop their capabilities to the highest
potential;

Enable individuals to learn throughout their lives (for personal growth and
fulfilment, for effective participation in the workforce and for constructive
contributions to society);

Advance knowledge and understanding;

Aid the application of knowledge and understanding to the benefit of the
economy and society;

Enable individuals to adapt and learn, consistent with the needs of an
adaptable knowledge-based economy at local, regional and national levels;
and

Contribute to a democratic, civilised society and promote the tolerance and
debate that underpins it.

In the discussion paper released in June 2002, Striving for Quality: learning, teaching
and scholarship, the Minister cited Robert Menzies' vision of a 'true’ university, as

given at a lecture at the Australian National University in 1939. A university should

be:

A place of culture and learning - of ‘civilised and civilising things';
A training ground for professions;

'Mutuality' that should exist between theory and practice;

A place of research, of 'objectivity and unclouded minds’;

A trainer of character, its graduates enriching the entire community;
Custodianship of intellectual freedom; and

A training ground for leaders.

Langtry (2000) states that a university should provide a liberal education, not only the
practical knowledge and skills, understanding of principles and development of
analytical and critical facility required of a profession. He claims

-11-

A liberal education involves inquiry into the intellectual
credentials of the principles, and the moral justification of the
institutions and practices into which the student is being initiated.
[...] A liberal educaiton seeks to cultivate an interest in
significant questions independently of any payoff to oneself in
terms of professional advancement. It involves caution or
scepticism about claims to authority; respect for truth, objectivity
and rationality; skill in argument and an openness to follow
argument where it leads - and these not only in some limited
field but broadly, in all areas of one's life. It involves awareness
of the intellectual, cultural and social context within which one
thinks and acts as a professional. It involves awareness of serious
alternatives to one's own personal and professional values, and
reflection on one's reasons for working and living as one does.


http://www.dest.gov.au/archive/highered/whitepaper/default.asp
http://www.dest.gov.au/crossroads/pubs.htm
http://www.dest.gov.au/crossroads/pubs.htm
http://www.dest.gov.au/crossroads/pubs.htm
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The implication in Langtry's paper is that the Commonwealth government's policies
do not support the values inherent in a liberal education. There has been much
criticism of the Government's approach, described by many as 'managerial’ (see for
example, Coady 2000; Smith 2000; Myton 2002). Some academics refer nostalgically
to a Golden Age (but see Roe 2001; Rodan 2001), others claim a loss of academic
freedom (but see Tierney 2001), and most complain bitterly about lack of funding (eg
Group of Eight 2000).

For further discussion of these issues see:

Robin Usher A Diversity of Doctorates: Fitness for the Knowledge Economy, Higher
Education Research and Development Journal, 21, 2, 2002

and at:

http://mams.rmit.edu.au/2d09ov1r9xwy.pdf

Activity 3

Does the shift to a more 'managerial’ approach erode the values of the university?
Is there a place for liberal education in a mass education system?

If it is the case that the role of universities envisaged by the current Government do
broadly match the idealised values of a traditional university education, why then is
there such opposition to current higher education policy?

What do you think the role of a university is in civil society should be?

What do you think the role of RMIT in particular should be?

The performance based research economy
Characteristics and impacts:

o Academic disciplines have been weakened

o Universities more interested in revenue and prestige maximisation

o Research in universities is organised through a performance economy
0 RTS (Research Training Scheme)
o0 IGS (Institutional Grants Scheme)

o Research is managed
o Clear objectives

Commercialisation

Knowledge management

People management

O o0 O

-12-
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The Research Training Scheme (RTS)

The objectives of the RTS are to:

Enhance the quality of research training provision in Australia

Improve the responsiveness of institutions to the needs of their students
Ensure the relevance of research degree programs to labour market
requirements

Improve the efficiency and effectiveness of research training

How the RTS works:

RTS provides commonwealth funded HDR students with an entitlement to a
HECS exemption for the duration of an accredited HDR course up to a
maximum of 4 years FTE for a doctoral student and 2 years FTE for a masters
student.

Fully implemented in 2002. 2001 was a transitional year although RTS
applied to those commencing that year.

Institutions will receive RTS places in relation to how well they perform
against three measures:

Measure Weighting
Completions 50%
Research income 40%
Publications 10%

The formula is applied twice a year

Institutional Grants Scheme (IGS)

Replaces the research quantum

13-

IGS formula
Measure Weighting
Research income 60%
HDR load 30%
Publications 10%




The push to completions
For RMIT:

o Completions are a critical measure
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o We want as many completions and as few unproductive separations as

possible

o We want our students to complete on time.

o We want our students to have a quality research experience

The following table shows defined completion times for RTS funded students

Type of program RTS preRTS
full-time Masters by research 2 years 3 years
part-time Masters by research 4 years 6 years
full-time doctoral 4 years 5 years
part-time doctoral 8 years 10 years

o A completion occurs when a student submits their thesis or project for

examination.

o An unproductive separation is when a student with an RTS place withdraws

or transfers to another university

The table below shows the total HDR load and total completions in 2002 at RMIT.

Load Completions (actual)

Portfolio Faculty (EFTSU)  PhD Masters Total
SET Applied Science 196.25 33 7 40

Engineering 259.68 23 27 50

Life Sciences 98.24 9 4 13
Total SET 554.17 65 38 103
DSC Art, Design and Communication 159.37 7 43 50

Constructed Environment 123.20 10 14 24

Education, Language and

Community Services 179.95 12 17 29
Total DSC 462.52 29 74 103
Bus Business 134.31 14 6 20
TOTAL 1151.00 108 118 226

The table below total completions numbers and %ages for each type of degree

program and by pre RTS and RTS students.

-14-
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RMIT Total Completions 1 April 2002 — 31 August 2003

PRE RTS RTS Completing Grand total of
over time (RTS | completing
& preRTS) Students
Actuals % | Actuals % Actuals % | Actuals
%
PhD 144 51.6 7 152 | 13 4 151 46.5
Prof Doc 7 2.5 4 87 |0 0 11 34
Masters | 128 45.9 35 76.1 | 36 11.1 163 50.1
Total 279 46 49 15.1 325

The table shows that the majority of completions are still pre RTS students. The RTS
completions have however risen from 16% to 22% of the total over the last year. 15%
of all students are currently over time in completing.

Activity 4

What for you as a supervisor do you think / are the most common issues/ problems
you face / are likely to face in getting your student(s) to complete on time?

What do you think you need most to achieve timely completions?

Student Most common What do you need | Success estimate
issue or problem most to achieve
timely
completion?

-15-
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For a useful study consult:
Factors Associated with Completion of Research Higher Degrees, DETYA, Higher
Education Series, Report No.37, 2001. http://www.dest.gov.au

Completions and a quality research experience

Results from the 2002 PREQ on respondents views of the overall quality of their
research degree experience:

Quality of experience

neither
strongly |, strongly .
All respondents disagree lisagree ggree nor | agree agree missing
disagree

Overall | was satisfied with
the quality of my higher 5% 12% | 14% 36% 26% 8%
degree research activities

Ongoing Postgraduate Experience Survey -
HDR student satisfaction, all student load as at

August 2002 Sample size: 646, 40% of total cohort

myresearchhas 1% | 3% 11% | 46% | 36% 0%
sharpened my analytic skills

my research further
developed 0% 4% 12% 43% 38% 2%
my problem solving skills

supervisor provides good
quidance on topic selection 4% 11% 14% 42% 26% 3%
and refinement

supervision is available

2% 8% 7% 39% 42% 0%
when needed

Department provides
opportunities for
involvement in broader
research culture

8% 15% 20% 38% 16% 2%

| feel integrated into the

. 10% 19% 21% 30% 15% 3%
Departments community

I am able to organise

good access to necessary 4% 12% 18% 41% 14% 10%
equipment

There is appropriate financial

support for research 17% 18% 26% 24% 8% 7%
activities

The tables above show that 62% were satisfied overall with their research degree
experience whilst 17% were not satisfied and 14% were unsure.

-16-
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Factors that caused most dissatisfaction were ‘department provides opportunity for
involvement in broader research culture’, 13% and I feel integrated into the
department’s research community’, 29%. Lack of financial support, 35%, was also a
major cause of dis-satisfaction.

Activity 5

Consider the data in these tables and think about how you as a supervisor can do
anything to alleviate the causes of dis-satisfaction. Make a list of some of things you
might do.

Activity 6

Do you think that the push to completions might lead to a deterioration in the quality
of the research student experience? Make a list of the effects of the push to
completions and how these might impact on the student experience. Discussing with
your student(s) might give you a fuller perspective.

Effects of push to completions Impact on student experience

Activity 7

Read the case studies below and think about the following:

What issues seem to be most commonly faced by supervisors?

Avre there significant disciplinary variations?

On the basis of the information given which students are likely to complete on time?

What issues seem to be most commonly
faced by supervisors?

Avre there significant disciplinary
variations?

Which students are likely to complete on
time?

-17-
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Case studies from students in the Health Sciences

1. I had two supervisors, my principal supervisor had a PhD. The other didn’t. My supervisors didn’t
know each other very well and it took a long time to find a spot in all our diaries for meetings. Then
when | got there it took half the meeting for me to get them up to date again. After a while, I hardly
saw the principal supervisor and lost a lot of time with the other one. She seemed very uncomfortable
with me and took ages to give me my stuff back. Then the only comments on my drafts were spelling
and punctuation errors. It took me a long time before | was able to change supervisors. | found there
was nobody in the department who had the ability to define my area and to force me to set a crisp
research question until my last supervisor came into the department. She has a lot of experience in
writing papers and has a PhD close to the area | work in. In the last year with her | did more than in the
previous 3 with my other supervisors.

2. My supervisor was really good. He was caring and very supportive. He was the only lecturer who
was willing to take on my slightly strange and outlandish topic. It took him a fair while to get into it
and | had to give him lots of reading, so he could inform himself a bit. He had a lot of other students
and he did that for all of them. He was fairly slow giving back comments on drafts, because he had
such a big load of postgraduates. When | got into trouble with my methodology, it took him a while to
find somebody who could advise me. He was very sad when | gave up.

3. My department doesn’t have a student voice. Many research students are professionals in their own
right and have families. Nevertheless, the department still expects us all to be there all day or to be able
to attend during working hours without much prior warning. | found it really hard to find out what
research really is. My professional background doesn’t have a research component and | lost a lot of
time understanding what to do. | only understood after my first chapter was finally finished, but this
was well into the second year.

4. | have always been pretty good at academic stuff and | had a research job before | got to university.
It was frustrating, however, not to have any theses in my field to model myself on. It is such a tall order
to be the first in a new area. Most of the staff hadn’t done any research and the few who had, had done
their research in other fields or so long ago, that they didn’t know either. Nevertheless, | was pushed to
set a high standard. My supervisors are probably more worried about the result than 1. They took
months to find suitable examiners. Even though | was supported by my supervisors, some of the older
staff didn’t really know what to do with me. | have heard that in some schools students are funded to go
to conferences to give papers. Staff in my school always claimed that they get no money to go
themselves and expect postgrads to pay for interlibrary loans of periodicals and monographs from
overseas.

-18-
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Case studies from students in Humanities/ Social Sciences

1. 1 was never able to find my supervisor. When he wasn’t on leave, he was busy doing his research at
home. During the semester I had to ‘book’ a time weeks in advance. Often | had forgotten what | was
so enthusiastic or worried about by the time | finally could see him. | was shocked when he told me
after 3 years that | wasn’t progressing well and that he would recommend that | give up my Masters. |
thought that I had done quite well.

2. | was my supervisor’s first candidate and we basically did the thing together. We were peers more
than anything else. The good thing was that we could be honest with each other. When | wasn’t getting
enough input she’d look around for somebody | could speak to. Towards the end of my candidature |
had to look around myself for some people who could be my examiners. | found five. When two from
my list declined and one was sick my thesis went to somebody who didn’t have a clue about my
theoretical approach and suggested I rewrite the whole thing! Thank God, the Professor of my school
found a third examiner in Sweden who not only passed it but recommended that I publish it!

3. My supervisor took me on even though he wasn’t interested in my topic. At the time | thought this
wouldn’t matter, but | soon found out that he would not read the things he needed to in order to assess
my material. He nevertheless commented on what | was doing, mostly negatively. I had to switch
supervisors three times during my candidature: once because my supervisor had to go on leave
overseas, once because my supervisor left because she took up a better job in a different university, and
once because | couldn’t get on with the supervisor | was given after the first one left. The school had no
policy on selection of supervisors and | was simply handed around until I made a fuss and insisted |
work with the best person around. After reading and searching for 3 years, | was pushed by my new
supervisor to write a paper for a conference at my own university. The discussion and comments on
that paper were so interesting that | suddenly had my research question. From then on | made quite
speedy progress. Why didn’t this happen a bit earlier?

4. Postgraduate students in this department are just as low as undergraduates. The staff don’t want to
know about them. We aren’t allowed to use their tea room, we have no representative on the school
committee and when we have postgraduate research seminars, they whinge that they have to attend.
Some of them even bring their marking along to impress us with how busy they are! I find it is unfair
that students who are supervised by the ‘big shots’ in the departments are getting more support and
encouragement (ie. Travel funds, co-publication offers, conference support, tutoring opportunities) than
those who are part-time and who are not supervised by one of the two Professors.

The most common issue raised is that of lack of support for the supervisors in the face
of increasing pressure to supervise, to be successful in doing so and in coping with
ever more diverse and assertive students. The role of the p/g-coordinator is often
described as lacking in proper 'power to enlist support for supervisors from the head
of school in terms of work-load reduction, help with difficult situations, general
induction into this type of teaching etc.

Some suggestions for possible solutions to getting students to complete on time:
. more support from the institution,
. more funding to assist their candidates,
. more training in specific areas such as writing, statistics.
. clear setting out of roles and responsibilities for both candidates and
supervisors right at the beginning of the candidature,
. school-based milestones for all candidates,
. two supervisors for each project,
. regular writing tasks set for the candidate,
. detailed notes after each supervisory session,
. formal supervisor training,
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regular evaluation of the process,

close matching of project with supervisor's research area,
better selection of candidates, especially international students,
preliminary enrolment,

clearer grievance procedures.

(Erika Martens, Academic Development Unit, LaTrobe University
© Copyright fIRST Consortium 2001)
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WHAT TO AIM
FOR TIMELY
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AVOID
UNPRODUCTIVE
SEPARATIONS

REGULAR
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EFFECTIVE
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SET AND
MONITOR
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SET AND
ACHIEVE
MILESTONES

ACCURATE &

REGULAR
PROGRESS
SUBMIT IN REPORTING

GOOD TIME
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Candidature management stages at RMIT

1.

Pre-enrolment
It is very likely that you as potential supervisor will have some contact with
the applicant at this stage

Enrolment

Induction
All commencing research degree must be offered, and must endeavour to
attend an induction program

Structured program

A structured program consists of induction sessions, participation in a
Research methods course, a needs analysis and participation in a program of
skill development where appropriate. It is negotiated and agreed upon by
student and supervisor early in the candidature and reviewed on an annual
basis.

Program approval -

1% progress review

Ethics approval if needed

It is your job as a supervisor to prepare your student(s) for the program
approval process. You need to acquaint yourself with the procedures for this.
Consult your School’s postgraduate co-ordinator

Progress reports
These must be done on a 6 monthly basis. It is essential that reports are done
on time, are comprehensive and accurate

Submission and examination

A vital part of submission is putting together a panel of examiners. You need
to do this in a timely manner. You should consult with your student but you
should not reveal the names of the examiners chosen. The panel of examiners
you put together will be approved by the RGS.

When your student has submitted their thesis or project you as well as your
Head of School will need to sign off that it is a work of examinable quality.
You will also be asked to indicate whether in your opinion the student has
achieved certain capabilities.

Examiners’ reports
Examiners’ reports are considered by the Examinations Sub-Committee of
RGS. For details of the work of the RGS see:

http://www.rmit.edu.au/browse?SIMID=cq9xe84mq7gkl
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. Classification by RGS
e Classification is done by the RGS on the recommendations of Examinations
Sub-Committee. Classifications are endorsed by Academic Board.

10. Feedback to student and supervisor

e Feedback will be provided to you as the supervisor. You will need to discuss
this with the students and decide jointly what further work if any needs to be
done

11. Corrections
e Feedback will include the necessary corrections and amendments that need to
be done on the basis of the examiners’ reports.

10.Submission of final archival copy

e Once all corrections have been made a final archival copy can be submitted to
the HDU who will also advise on format. See:

http://www.rmit.edu.au/browse;1D=f2b8hek0hx32;STATUS=A?QRY=Higher%z2

0Degrees%20Unit&STYPE=ENTIRE

11.Graduation

RMIT Research Supervision Policy:

Rationale

This document refers to policy matters surrounding research supervision within RMIT.. Research
Supervision is a vital part of the quality of the research student experience and is increasingly being
highlighted across the higher education sector as a focus for improvement. Every university has a duty
to recognize the significance of supervision in its overall profile and to strive for excellence in this area.
At the same time, Commonwealth Government accountability and reporting requirements are creating
a need for robust data generation and collection in an environment where policies and mechanisms for
supervision registration and development are becoming the norm across the sector.

Background

In 1999 a scheme for supervisor registration and development at RMIT was developed. Quality in the
Supervision of Postgraduate Students: A Scheme for Registration and Development at RMIT (Martin,
Usher & Lay, 1999) outlined a combined scheme of supervisor registration and development that was
piloted in 2000. The initiative was part of a larger policy and process revision for higher degrees by
research at RMIT. A transition phase from 2000 to date has occurred. It is now deemed time to move
into a new phase and to formalise the scheme further.

Key Issues

e Demonstrated accountability at University and Faculty level for the quality of research
supervision;

e Due recognition of research supervision (within workloads, promotion guidelines);

e Clarification of the nature of the research supervisor role (including that of the second
supervisor);

e Appropriate models of supervision across a range of research degrees;
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e The profile of research supervision within RMIT;
e Research supervision training and development;
e Registration and accreditation;

e Quality assurance and improvement such as QART and ISO.

The policy focuses on four main elements

e Recognition of supervision within workplans

o Differentiation between senior and second supervisors

o Classification of research supervision as teaching or research
e Registration and accreditation

e  Recognition of supervision within workplans

In the interests of proper recognition of research supervision and holistic workload planning
supervision needs to be provided for within workplans. Each faculty must formulate and maintain a
statement of practice and procedures outlining how research supervision is to be allocated within
workplans.

i) Inclusion of Supervision within workplans needs to take account of current Higher
Degree by Research policies and procedures.

i) A policy for calculating time allocation for supervision.

It should be noted that the Policy and Procedures for Higher Degree by Research (2001) states that:

9.10 The maximum load for a Senior Supervisor will normally be in the band of six to seven
candidates, with the supervisory load reflected in staff workplans. If the Senior
Supervisor is personally enrolled as a higher degree by research candidate, the number of
candidates supervised will normally be half of that specified above.

In exceptional circumstances, the faculty may approve a higher load for a Senior
Supervisor, but in no circumstances may the load exceed fourteen candidates. Such
exceptional circumstances should be reflected by a reduction in the Senior Supervisor's
other duties (such as teaching and administration) corresponding to the increase in
supervisory load. A Senior Supervisor with a supervisory load of fourteen candidates
should be regarded as a full-time supervisor whose other University duties are minimal.
If the Senior Supervisor is personally enrolled as a higher degree by research candidate,
the number of candidates supervised may not in any circumstances exceed seven
candidates.

Two possible examples of provision for research supervision follow:

Example A:
Senior supervisor:
Full time research students: 1 student contact hours per week
Part time research students: 0.5 student contact hours per week

Second supervisor:
Full time research students: 0.5 student contact hours per week

Part time research students: 0.25 student contact hours per week
Based on:

Full time students: 1 hour meeting per week
Part time students: 1 hour meeting every 2-3 weeks
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Both supervisors are actively involved.

Example B:
Cluster leader: 2 hours per week
Based on a cluster of 3-5 students.

Allocations, in this example, are based on the following broad criteria:

Meetings occur weekly for an hour or fortnightly for two hours.

The allocation includes reading of theses or review of project work.

Candidates are part time students.

Candidates are at a similar stage in terms of candidature processes and working at similar rates.
The research constitutes work based projects.

Most of the staff support is provided in cluster meetings rather than one-on-one.

It is recognised that cross-disciplinary, workplace and cross-organisational research mean increasing

diversity of candidate support practices. Such diversity includes group supervision or facilitation,

panel supervision with equal participation of a number of staff, increased ad hoc use of consultants, and

use of workplace mentors. Under these circumstances, the total allocation of time for research

supervision may be distributed across the range of staff actively engaged in supporting the candidate’s

research as dictated by their needs. Where this occurs, the roles and responsibilities of each staff

member should be negotiated and noted in writing for the candidate. The senior supervisor will still be

expected to take responsibility for the candidate’s overall progress. It is recognized also that some

faculties may wish to adopt a formula for calculating time allocation on the basis of stages of

progression.

Differentiation between senior and second supervisors
Given that RMIT mandates that every research candidate requires two supervisors, faculty

statements should outline how research supervision is to be recognised within workplans for both
senior and second supervisors. Faculties should include a statement of how the roles and
responsibilities of both senior and second supervisors, in keeping with the RMIT Higher Degree
Policy and Procedures regulations, are incorporated into workload planning and supervisory

practices.

Classification of research supervision as teaching or research
Faculties need to decide how to classify research supervision, that is, whether it should be seen to
constitute teaching or research.

If research supervision is seen as teaching the focus is on the learning of another in a facilitative
but also explicit way. Supervision may relate to the substantive area(s) of the supervisor but may
pertain to methodological expertise or knowledge in a related area. The supervisor’s role is to
manage the student’s progress through the degree and to provide input/extension along the way.
Supervision is viewed as a crucial aspect of teaching and learning processes that relate to research
but do not count as the supervisor’s research. Within this position, supervision as teaching means
that the supervisor is not overloaded with other teaching (in that supervision is part of the overall
allocation of duties) so that there is opportunity for time to be allocated separately to research.
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On the other hand, research supervision can be viewed as research. It involves students working on
research occurring within the Faculty. An example of this might be laboratory based work. The
student’s work is seen as integrally related to the research of the supervisor. Their substantive
areas are connected, and this forms the basis of the supervisory relationship.

The implication of this is that a separate section in work plans should be devoted to research
supervision.

e Registration, accreditation and development
Registration of supervisors was initiated in early 2000. The policy stipulates that all research
supervisors must be accredited. A transitional period was put in place to minimize disruption of
student supervision and to overcome in a planned way problems of supervisory capacity. This
transitional period is now ended and all aspects of the policy established then, and extensions of
the policy as formulated in this document, need to be put in place through appropriate practices
and procedures at faculty level.

Q Accreditation is achieved through entry on the supervisor register.

Q Registers are to be updated on an annual basis. Maintenance of registration is not an automatic
process. Academic staff who do not meet the criteria for registration will not maintain
accreditation.

O Registration data should be kept in a form which can be uploaded electronically to Research
and Innovation Section.

O Registrations lists must be reviewed as part of the QART processes within each faculty.
Revised registrations lists must form part of the appendices to faculty QART reports
submitted on an annual basis to Research and Graduate Studies Committee and Academic
Board.

O An additional part of the QART appendices will be records of participation of supervisors in
training and development activities.

Q A condition of maintaining accreditation is that experienced supervisors will normally
participate in some appropriate developmental activities annually. New and less experienced
supervisors are expected to attend university and faculty level training activities.

e Faculties are asked to include in their statements of practice how best to recognize supervisor
development as an essential part of staff Professional Development.

Some useful reading on the changing environment for supervision and research education

Becher T, Henkel M & Kogan M (1994). Graduate Education in Britain. Jessica Kingsley Press,
London.

Burgess RG (1997). Beyond the First Degree. Society for Research into Higher Education and Open
University Press, Buckingham.

Cryer P (1998). Transferable skills, marketability and lifelong learning: the particular case of
postgraduate research students, Studies in Higher Education, 23 (2) 207-16.

Postgraduate students should be developing transferable skills and they should be
learning to identify those skills in themselves in order to market themselves
effectively. An institution tried to put in place a program to assist students, but it did
not work very well as originally conceived. This is an account of what happened.
Such a program would be unnecessary if supervisors were conscious of working with
students to identify the skills as they develop in the course of their research degree
study. The appendix contains a very useful summary of the many skills students
should develop.

Haksever A Mehmet and Manisali Ekrem (2000) Assessing supervision requirement of PhD students:
the case of construction management and engineering in the UK, European Journal of Engineering
Education, Mar, Vol. 25, No. 1, 19-32.

Harman Grant (2002) Producing PhD Graduates in Australia for the Knowledge Economy, Higher
Education Research and Development, Vol. 21, No. 2.
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Lunt Ingrid, (2002) Professional Doctorates in Education.
http://www.escalate.ac.uk/exchange/CommissionedArticles/EdDartlL .rtf

Kiley Margaret and Liljegren David (1999) Discipline-related Models for a Structured Program at the
Commencement of a PhD, Teaching in Higher Education, VVol.4, No.1.

Pearson M (1999). The changing environment for doctoral education in Australia: implications for
quality management, improvement and innovation, Higher Education Research and Development, 18
(3) 269-87.

Smeby Jens-Christian (2000) Disciplinary differences in Norwegian graduate education, Studies in
Higher Education, Mar, Vol. 25, Issue 1, p54, 15p.

Stacey E (1997). A virtual campus: the experience of postgraduate students studying through electronic
communication and resource access, UItiBASE In-Site 24 June.

This paper describes Deakin University's Education Faculty's experiences in developing a
virtual campus for postgraduate students.
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ACCESSING RESOURCES

Objectives
o To be informed about support resources for students under the Minimum
Resources Policy
. To become familiar with the resources that the Library can provide

Content
. Resources for students
. Library

o ATN LEAP
Resources

ATN LEAP (Learning Employment Aptitudes Program)
ATN LEAP is a specially designed program for postgraduate research students. It
provides an opportunity to improve and enhance employability skills. It is online and
self-paced.

There are currently six modules available:

o Project Management
Entrepreneurship
Leadership and Communication
Research Commercialisation
Public Policy
Global Sustainability

If you would like to find out more, visit the ATN LEAP homepage
https://olt.qut.edu.au/udf/ATN-LEAP

As an ATN research student you can access the modules and study them
independently. If you are interested in enrolling in a moderated study mode and want
to know when the modules are available, contact Helen Lennox
Helen.lennox@rmit.edu.au

Library
RMIT University Library resources for postgraduate supervisors
http://www.rmit.edu.au/library

The Library has a large number of resources and services that will be relevant for
postgraduate supervisors and their students. Liaison librarians are available for
consultation and information skills classes are held in the Library regularly for
postgraduates.

Using online databases are an important part of research. Go to the Databases and e-
journals page to search the Library’s online databases.
http://www.lib.rmit.edu.au/resources/display.php
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A sample of databases:

Web of Science: A group of citation indexes covering Sciences, Social Sciences and
Arts and Humanities that allow you to track not just articles on a topic or by author,
but also who has CITED a particular work and which institutions they come from.

Science Direct: A large electronic collection of science, technology and medical full-
text and bibliographic information from Elsevier Science. Includes over 3 million
articles, many peer reviewed.

ProQuest Digital Dissertations Complete: Index and over 1 million full-text (from
1997) doctoral dissertations and masters theses from over 1,000 graduate schools and
universities.

The Info-Trek tutorial has useful information on how to access and search for
information. http://www.rmit.edu.au/library/info-trek

An invaluable new service is LIDDAS a new electronic Document Delivery Service
available in 2004. www.rmit.edu.au/library/dds

Use LIDDAS to request materials held at other libraries, cross campus copies, and
postal loans for remote and external students.

How does LIDDAS improve Document Delivery?
1. You can submit requests online
2. Delivery of articles is to your desktop
3. You can track your requests

Before you use LIDDAS
You must register - your user 1D and password will be emailed to you. Register at:
http://www.rmit.edu.au/library/dds/register
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Useful RMIT University Library websites

For postgraduates:

Postgraduate information

http://www.rmit.edu.au/library/postgraduates

If you are researching:

Literature Review

http://www.rmit.edu.au/library/litreview

Identifying and finding
theses

http://www.rmit.edu.au/library/quides/thesis

Referencing (citing)
resources tutorial

http://www.rmit.edu.au/library/info-
trek/referencing

EndNote — for
bibliographic management

http://www.rmit.edu.au/library/endnote

Postgraduate Information
Research Skills Tutorial

http://bastian.lib.rmit.edu.au/ch700/

Staying up to date:

Staying current with your
research

http://www.rmit.edu.au/library/quides/research

The latest databases on trial

http://www.rmit.edu.au/library/trial

Check what is new in the
collections

http://www.rmit.edu.au/library/newitems

Keep up to date with
libnews

http://www.rmit.edu.au/library/libnews

Help:

Teaching and Learning
support

http://www.rmit.edu.au/library/strateqy

Liaison Librarians

http://www.rmit.edu.au/library/librarians

Information research skills

http://www.rmit.edu.au/library/infoskills

e-Query: Online reference
service

http://www.rmit.edu.au/library/assistance
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ALL YOU NEED TO KNOW ABOUT INTELLECTUAL PROPERTY &
COMMERCIALISATION

Objectives

. Provide information about RMIT policy related to intellectual property
matters and postgraduate supervision;

. Consider, in particular, intellectual property issues for industry based
research, joint publications and other public research outcomes;

. Give opportunity for input from Commercial and Legal and for specific issues
to be raised and debated;

o Provide examples of research endeavours in which intellectual property issues
have been addressed from the outset and paved;

. Examine the Copyright Amendment (Moral Rights Act 2000) in order to raise
issues related to the moral rights of authors, particularly the right of
attribution and that of integrity.

Content
. What is IP?
How does RMIT manage IP
IP issues in working with industry partners
. Contracts & commercialisation

Resources
What is intellectual property (IP)?

Article 2 (viii) of “The Convention Establishing the World Intellectual Property
Office 14 July 1967 defines intellectual property as including:

the rights relating to artistic, literary, and scientific works;

performances of performing artists, phonograms and broadcasts;

inventions in all fields of human endeavour;

scientific discoveries;

industrial designs;

trade marks, service marks, and commercial names and designations;
protection against unfair competition; and

o all other rights resulting from intellectual activity in the industrial, scientific,
literary or artistic fields.

Statutory and common law protections given:
e The rights relating to artistic, literary, and scientific works;
- Copyright Act, Patents Act, Confidentiality, Circuit Layouts Act
Performances of performing artists, phonograms and broadcasts;
- Copyright Act
Inventions in all fields of human endeavour and scientific discoveries;
- Patent Act, Confidential information
Industrial designs;
- Designs Act, Copyright Act
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e Trade marks, service marks, and commercial names and designations;
- Trade Marks Act, Copyright Act, Trade Practices Act and Tort of
Passing Off
e Protection against unfair competition;
- Trade Practices Act
You should also consult:
Ownership of Intellectual Property in Universities: Policy and Good Practice Guide,
AVCC 2002

Information and resources on IP from:
IP Australia
http://www.ipaustralia.gov.au/
Specifically for the tertiary sector:
http://www.ipaustralia.gov.au/ipprofessor/index_js.htm

Useful case studies on this site:

University of Canberra - Pseudomonas Vaccine

This case study demonstrates how universities and researchers can benefit from long term relationships
with private sector organisations.

University of Queensland - Persistence in Pain Research

Associate Professor Maree Smith, heads the Pain Research Group in the School of Pharmacy at the
University of Queensland. This case study documents her experiences in protecting research through
use of intellectual property rights as well as her approach in seeking additional funding for further
research.

University of Southern Queensland - Fibre Composites

This case study explains how the University of Southern Queensland utilised a royalty sharing
arrangement with a private sector partner in order to benefit financially from the development of their
intellectual property.

On the patent process:
http://www.ipaustralia.gov.au/ipprofessor/a/patentprocess.pdf

On good practice in laboratory research:
http://www.ipaustralia.gov.au/ipprofessor/a/goodpractices.pdf

On-line intellectual property resources:
http://www.ipaustralia.gov.au/ipprofessor/a/Online%20resources.PDF

On IP management:
http://www.ipaustralia.qov.au/ipprofessor/a/publications.pdf
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Commercialisation

Activity 8

Read the following case study and answer these questions:
Is this an example of good practice?

Can you see any problems?

What would you as a supervisor have done?

If you were a member of a Commercialisation Committee considering this case what
would your position be?

You are employed by the University of Port Philip Bay. You have been doing research developing new
and innovative tests to detect the use of drugs in sport.

The project received substantial funds from SOCOG to develop new testing technology. Some of its
results were trialled at the 2000 Sydney Olympics.

The technology is based upon the colour changing cells of frogs, called melanphores, into which
human DNA is inserted. The DNA churns out cell membrane receptors that opiates will bind to.
Activating these receptors triggers the colour change.

In 2001 you commenced a collaboration with the Ecole Biochem de Paris. Scientists from both
organizations flirted with the concept of using different body fluids to detect the presence of drugs.
Together, an innovative test was developed that uses saliva samples to detect the presence of drugs.
You are very excited by this since a saliva test has obvious advantages — it is non-invasive, it can be
undertaken anywhere avoiding the limitations of a urine test. Samples taken using the test are more
stable than those taken from urine or blood and can be diagnosed within minutes.

The advantage of the test is that the receptors do not need to know what drug to look for. Anything that
activates the opiate receptor will be detected and the test can detect new opiate type drugs.

The Ecole Biochem de Paris has found that the presence of steroids can also be detected. The chemical
basis of this serendipitous observation is not known as yet.

The collaboration with the Ecole has been particularly collegiate. So much so that you offered a post-
doc. To a student from there who was one of the innovators of the concept of a saliva test and its
method. She has accepted the post and will shortly arrive to take up the position.

Innovation

According to the Federal government innovation is about:
generating new ideas and bringing them to life as innovative and
exciting new Australian products, processes, services and
businesses.

For policy on innovation see:

Backing Australia’s Ability Report
http://backingaus.innovation.gov.au/docs/BAA03-04.pdf

On commercialisation:
http://backingaus.innovation.gov.au/Commercial/index.htm
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Some useful reading on intellectual property

Chalmers Robert, The Digital Agenda, Whose Agenda? Intellectual Property Forum, issue 40, March
2000, p 18.

Fitzgerald, A (editor) et al. Going Digital- Legal issues for electronic commerce, A Prospect
Intelligence Report, Qantm Brisbane 2000

Lahore, James. Copyright and Designs, Butterworths, Sydney 1999 (Looseleaf service)

Marchese, David, Joint ownership of intellectual property. [1999] European Intellectual Property
Review 364-369

Ricketson, Staniforth. The Law of Intellectual Property: Copyright and Designs & Confidential
Information LBC Information Services, Sydney 1999.

Ryan, Margaret. Shetland Islands Showdown - the legality of Hyperlinks and framing technology on
the Internet, Intellectual Property Forum, Issue 30 September 1997 p26.

Stott, C, Originality of expression, not ideas - former employee infringes copyright (1997-98) 10
Australian Intellectual Property Bulletin p 101-102.
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WHAT IS GOOD SUPERVISION?

Objectives

o To articulate and explore your own style of supervision;

o To consider different models of supervision and their appropriateness
under different circumstances;

o To understand the complexity of the role of supervisor, and in particular,
to explore the concept of supervision as a pedagogical practice;

o To investigate different ways of getting feedback on your supervision
practice.

Content
o Your supervision practice
Supervision models
Roles of the supervisor
Mentoring
Supervision as pedagogy
How do you know you’re a good supervisor?g

Resources

Activity 9

A checklist of supervisor functions

How many of these functions do you / should you as a supervisor carry out?

o Helping to articulate the research project
e Choice of suitable thesis topic
e Set research questions to be answered in the wider context, to be defined in
detail by the student

o Secure resources so that students can successfully complete their project

o Direct reading
e Books, reviews, papers; to define current research status
e Literature review
e Project definition

o Assess writing skills

o Motivate students in their research
e Students should care about their research
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Help the students to develop networks
Discuss with previous and present students, staff around them or outside the
University. This will be important when looking for examiners and for jobs

Guidance in research methods
e Rigour of analysis

e No short cuts

¢ Initial experimental design

Regular meetings

e Groups &/ or individual meetings

Scheduled every 2/3 weeks (or equivalent for part-time students)
Discussion & interpretation of results

Review of progress

Redefine thesis chapters

Organisation of reports, papers
e Aims; conclusions; evidence; argument

Paper preparation throughout candidature leading to thesis chapters

Keep note of correspondence/meetings with the students (Very important if
the student does not want to cooperate. Involve the Research Degrees
Coordinator if problem arises)

Be flexible in ways of interacting with students

Keep a close eye on student’s progress

Care of students
e Give support, feedback; be positive

The project must belong to the student not the supervisor by the end of the
degree
e The student must take over the project definition and planning

The student must be working independently as a researcher

e Outcomes of the project must ultimately depend on the student not the
supervisor
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What do you think is good supervision?

Activity 10

Write down all the characteristics a bad supervisor would have. Think of qualities,
behaviours and attitudes that would make the supervision experience the most
unpleasant imaginable for the student and would be likely to prompt the student to
leave the university.

1. Next to that list, write the opposite of the qualities, behaviours and attitudes you
have described.

2. Finally, prioritise and summarise your list of positive qualities.

3. Compare your answer with those of your colleagues. In what ways does your
answer differ from others'? In what ways are they similar?

Bad qualities, behaviours, Good qualities, behaviours, Priority
attitudes attitudes
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Activity 11

What evidence do you have that you are a good supervisor? List the tools you use to
find out whether you're doing a good job.

Tool/Indicator

Why it indicates you’re doing a good job

Here is what students think of the quality of their supervisory experience

What HDR students say about supervision

Graduate Destinations Survey & Postgraduate Research Experience questionnaire,
2003 - data on HDR students who graduated in 2002

Sample size: 110 HDR graduates

3.tmng|yDisagree Undecided| Agree Strongly NA
isagree agree
supervisor provided good

quidance on topic selection 8% 11% 22% 34% 21% 5%
and refinement

Wi available | g5o0 | 1904 15% | 26% | 36% | 6%
My supervisor/s provided

additional information 8% 11% 15% 32% 28% 6%
relevant to my topic

My supervisor/s provided

helpful feedback on my 6% 5% 20% 27% 38% 5%
progress

:nr;‘i‘ft'e"rﬁu?g‘;ga%z;]dame M ow | 16% 21% | 26% | 17% | 6%
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The table indicates that students are most dissatisfied with their supervisors over:

e topic selection and refinement 19%
e availability of supervisors 17%
e additional information relevant to topic 19%
e guidance in literature search 25%

Models of supervision

Not all supervision needs to be one-on-one. Here are some different ways of
supervising:

Workshop supervision:

an approach to supervision in which both students and supervisors are brought
together for a series of workshops on, for example, putting together a research
proposal, writing a literature review, editing each others' work, or other issues
common to all research students (Conrad et al. 1992). The main aim is to develop
research and writing skills in a supportive small group made up of both students and
supervisors (Zuber-Skerritt & Knight 1992a, b).

Directed team supervision:

this approach uses one supervisor with a number of students (Conrad et al. 1992).
This approach works well when the students are working on related projects, either on
discrete parts of an umbrella project or using similar methodology within a discipline
area.

Methodology group supervision:

this model is an extension of directed team supervision, but cross-disciplinary
(Conrad et al. 1992). This approach might work well with a group of students all
doing, for example, action research projects, in different discipline areas.

Cohort supervision:

this is a group supervision approach common in professional doctorates with specific
intake times (Pearson 2000). It has also been used successfully in supervising external
international students (Wisker 1999, 2000). Students go through an induction period
as a cohort, meet their supervisors and other advisors, do some coursework relevant to
their research program (eg research methodology) and set up their social support
networks. In some cases this period is residential, though not in all cases (Wisker
2000).
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Activity 12

Using the list above of supervision models, list the advantages and disadvantages of
each. Which model(s) do you or have you used? Under what circumstances? Which
worked well and why?

Model

Advantages

Disadvantages When to use?

The role of the supervisor is undoubtedly complex. Here are some possible roles and
characteristics.

Characteristics

ok wdE

Knowledgeability
Enthusiastic
Helpful

Attentive
Available
Involved

Roles

1.

Innovator

(make improvements, solve problems, envision
changes)

Broker

(use influence to connect candidate, acquire
resources)
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7. Caring

8. Stimulating

9. Objective

10. Actively
participating

Producer

(production of thesis, keeping student focussed,
production of papers, talks)

Director

(clarify priorities, communicate goals, provide
direction)

Coordinator

(coordinate project, oversee timelines and
milestones, help create order)

Monitor

(monitor progress, know what is required, ensure
revisions of plan)

Facilitator

(build teams, manage conflict, support student)
Mentor

(develop students, provide empathy and caring)
Integrator

(assign roles, reflect on supervision process

Activity 13

With reference to the above list of roles and characteristics write down the different
aspects of your relationships with your students. How many different ones do you fill

and when?

Role

When Why

4] -




Supervisor Development Workbook

Malfroy & Webb (2000) criticise the managerial model of supervision on the grounds
that it does not adequately describe the high level of intellectual commitment to the
student by a supervisor, and the assumption that the manager/supervisor organises and
constructs the environment for the student.

They propose a model that addresses three aspects of the supervision relationship:

) the intellectual relationship
) the operational and technical aspects of the relationship
. the personal relationship.

The roles they identify in this model include:

o Facilitator (providing support, advice and monitoring progression)

. Director (setting boundaries and ensuring the student works within them)

. Intellectual Catalyst (supporting energy and motivation, developing mutual
rapport)

. Mentor (distant, but available, comfortable and supportive)

o Partner (an equal participant in the research project, a collaborator)

o Friend (a role characterised by trust, as of a ‘foster parent’)

(Malfroy & Webb 2000)
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Model for describing supervision relationships

Intellectual Operational aspects Interpersonal aspects

aspects

Facilitator Structured Mentor

Director Semi-structured Partner

Catalyst Unstructured Friend

Intellectual Example comment

aspects of

supervision

Facilitator Support, advice, | ‘If he gets stuck I’ll help him’
checks to see
student doing
well

Director Set clear “The role of the supervisor it to
boundaries, close | see that students don’t wander too
contact far away’

Catalyst Mutual rapport, “You can’t learn from a

free and open
discussion

formula..need to adapt to
students..have to have courage to
innovate

Operational aspects
of supervision

Example comment

Structured

Meet regularly at
fixed times

‘We have regular weekly
meetings..regular contact
avoids misunderstanding

Semi-structured

but not at prescribed
times

Meet fairly regularly

‘We meet regularly if
possible but we have long
sessions at other times when
needed’

Unstructured

Flexible
arrangements..no set
times

‘Sessions are informal..no
clear agenda...just
evolving..available when
needed
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Interpersonal Example comment

aspects of

supervision

Mentor Professional aspects, | ‘Our styles are compatible
positive but with and communication is very
some distance easy’

Partner Both parties bring ‘I don’t think anyone
equal and special coming into a PhD should
qualities and be seen as lesser in
supervisor expects intellectual capacity than
growing autonomy | the supervisor’
from the student

Friend Relationship similar | ‘Supervisor needs to be
to a family...student | trusted and give the right
is prepared to be sent | guidance’
out into the world

Activity 14

How would you characterise your role as a supervisor in terms of the above aspects?

Mentoring

There has been much emphasis in the literature on supervision about the importance
of mentoring skills in research supervisors (eg Leder 1995; Shannon 1995;

McWilliam 2002).
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Activity 15

Do you already act as a mentor to your students? In what ways are the skills of a
mentor relevant for supervising research students?

Mentoring skills How are they relevant

Activity 16

Ask your student(s) to complete the diagnostic quiz on what makes a mentor. Discuss
the outcomes with them and then list the qualities described.

I listen to the whole issue before commenting.

| give advice but still expect the mentee to make their own decisions.
I always find time to help.

I always question thoroughly to find the real issues.

| always give honest opinions.

I have a good range of networks and contacts that can be utilised
appropriately.

I am not intimidating - I'm easy to approach at any time.

I know what | am talking about - I am good at my own job.

I look for the reality within which a mentee works.

I always focus on mentee needs during a mentoring session.

| don't get irritated by a mentee who doesn't get the point quickly.
I am an optimist.

| am encouraging.

| am always well prepared in advance.

| am a positive role model in terms of my own achievements.

I can help a mentee believe in their potential.

| am open to new ideas.

I know when to introduce options which may not have been considered.
I can challenge assumptions skilfully.

| am a positive person.

| possess great patience.

| am interested in people.

0O00D0D Do
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| am an active listener.

I am non-judgmental.

| feel comfortable about having my views challenged.

| am enthusiastic about mentoring.

I am very knowledgeable about developmental issues.

| am tolerant.

| don't expect a mentee to be like me.

| am prepared to learn with the mentee.

I can give feedback skilfully.

I can allow a mentee the freedom and confidence to make mistakes.

| see my mentees as equals.

I have sound judgement.

I am able to distance myself, and maintain objectivity.

| am keen to allow mentees to make their own decisions.

I keep in regular contact with those | mentor.

| take an interest in the individual mentee - I value their views and what they
say.

| am able to probe beyond the superficial.

I can provide the space for a mentee to express their feelings.

| can draw out a mentees' ideas and I'm willing to use them.

I have a true passion for developing others, and really believe in the value of
development.

I can avoid the temptation to direct conversation back to myself and my issues
and experiences.

I can challenge constructively and directly to get to the heart of the matter.

I won't just tell a mentee what they want to hear.

I never appear keen to get a mentoring meeting over with and move on to the
next thing.

| don't talk about my own achievements too much.

| have a genuine desire to empower.

| am responsive to my mentee.

Shannon (1995) describes mentoring in the research supervision context as "a process
of socialisation into a sense of the significant issues in a discipline”, with the
supervisor providing a kind of role model for the student. Kram (1983) describes the
functions of a mentor in a work context in two spheres: career and psychosocial.

Career functions Psychosocial functions
Sponsorship Role modelling
Exposure and visibility Acceptance and
Coaching confirmation
Protection Counselling
Challenging Friendship
assignments

From Kram 1983
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Activity 17

Describe how you see these functions in the context of research student supervision.
Do you provide any of these functions to your students? If so, how?

Functions Provided? How?

The mentoring relationship may continue beyond the task of completing a research
degree and will almost certainly change over time as the student moves from novitiate
to competence. Kram (1983) describes four phases of the relationship:

Initiation: the student 'hero-worships' the supervisor, and the supervisor has high
expectations of the student

Cultivation: the relationship becomes more realistic. Both supervisor and student
benefit from a stimulating and supportive mutual relationship

Separation: the student needs the supervisor less as they become more independent.
There may be some conflict

Redefinition: the mentoring relationship becomes primarily a friendship. Supervisor
may continue to provide career mentoring from a distance.
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Supervision as pedagogy

Whilst supervision can be described as pedagogy it is probably best not to include it in
the domain of teaching and learning. The term *pedagogy’ because it foregrounds the
importance of relationships. It could be argued that:

Supervision is particular form of pedagogy in a larger scene of higher
education pedagogies. What makes supervision is its role in
transforming the student from reproducer of knowledge to producer,
a transition that is challenging at many levels

Barbara Grant Pedagogical Issues in Research Education, In M.Kiley &
G.Mullins (2000) Quality in Postgraduate Research: Integrating Perspectives,
CELTS, University of Canberra

Activity 18

What do you think are the ways that supervision differs from other types of teaching?
How does your personal approach to supervision differ from your teaching practice?

Approach to supervision Similar/ different to teaching?

Grant (2000) poses the question: How does supervision differ from other forms of
teaching? She suggests a number of differences:

the unusual intimacy of the relationship over a number of years

the complexity of the power relationship

the pedagogy of supervision is known to the supervisor but not to the student
there is a large imbalance between supervisor and student in what is at stake
personalities play a large role in the relationship

For more ideas, look at the references in the list: the Australian Universities' Review
had a special issue on postgraduate pedagogy in 1995.
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Activity 19

What do you think are the key factors in successful supervision? Look at the list
below and rate them in terms of their importance

Ny

Rating scale:
Vital 1
Important 2
Desirable but 3
not essential

Interest and strong motivation for research
Well matched research interests
Regular supervision meetings

Open communication

Clarified expectations

Manageable goals

Agreed and adhered to deadlines

Well designed research proposal
Writing throughout the candidature
Effective time management

Effective fear management
Threat-free and stress-free atmosphere

Here is a quote that could sum up the essence of what supervision is about:

The supervisor has a vital role to play in the successful completions of
research degree programs. The supervisor must manage the process.
Good supervisors are innovative, creative problem-solvers, resource
oriented, work focused, decisive, dependable, technically expert, a
facilitator, caring and empathetic. Supervisors are able to assess which of
these qualities are needed at different times in the course of the research
journey and to deliver each of these qualities with expertise, ease and
care. That is they able to take a helicopter perspective of the research
process and its needs and to accurately assess their own capability as a a
supervisor.

Tricia Vilkinas Management of the PhD Process: The Challenging role of the
Supervisor, In M.Kiley & G.Mullins (2000) Quality in Postgraduate Research:
Integrating Perspectives, CELTS, University of Canberra
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Some useful reading on supervising and supervision: specific themes and good practices

Bowen WG & Rudenstine LN (1992). In Pursuit of the PhD. Princeton University Press, New Jersey.

Clegg S & Gall I (1998). The discourse of research degrees supervision: a case study of supervisor
training, Higher Education Research and Development, 17 (3) 323-32.

The language of supervisors who were participating in a training program leading to
a Professional Diploma in Research Award Supervision was studied. Analysis
revealed three principal underlying source metaphors in their descriptions of
supervision:

e the supervisor is a parent
e the supervisor is a resource
e the PhD is a journey

Coe E & Keeling C (date unknown). Setting Up Peer-Mentoring With Postgraduate Research Students.
SRHE/THES Guide No 6.

Connell R (1985>. How to supervise a PhD, The Australian Universities' Review 28, 38-41.

Conrad L (ed) (1994). Developing as Researchers. Griffith Institute for Higher Education, Griffith
University, Brishane.

Chapters on disciplinary contexts, funding, peer support and writing by many well-
known and respected Australian educators.

Deegan MJ & Hill MR (1991). Doctoral dissertations as liminal journeys of the self: betwixt and
between in graduate sociology programs, Teaching Sociology, 19, 322-32.

A little over-the-top in style, but makes an excellent point that too often our postgrad
students are not assisted to reach professional maturity.

Delamont S, Parry O & Atkinson P (1998). Creating a delicate balance: the doctoral supervisor's
dilemmas, Teaching in Higher Education, 3 (2) 157-72.

Interviews with supervisors of research students emphasise the difficulty of managing
neither to dominate the student's research nor to neglect it.

Fraser R & Matthews A (1999). An evaluation of the desirable characteristics of a supervisor,
Australian Universities Review, 42 (1) 5-7.

This paper proposes a model of postgraduate supervision which broadens the
traditional focus on 'expertise' to include support for the student and the capacity to
balance creativity with criticism in supervision. Based on this model, it reports
results of a survey of postgraduate students in the Faculty of Agriculture at UWA
investigating desirable characteristics of a supervisor. It finds that students clearly
rank non-expertise-related characteristics of supervision which provide support and
which balance creativity with criticism as more important overall than expertise-
related characteristics. It uses these results to argue for staff development
opportunities to be enhanced to enable academics to receive training in these areas
for supervision competence whch are ostensibly unrelated to expertise.

Gurr GM (2001). Negotiating the 'rackety bridge' - a dynamic model for aligning supervisory style with
research student developent, Higher Education Research & Development, Vol. 20, No. 1.
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Heath Trevor (2002) A Quantitative Analysis of PhD Students' Views of Supervision, Higher
Education Research & Development, Vol. 21, No.1.

Hockey David (1995) Getting too close: A problem and possible solution in social science PhD
supervision, British Journal of Guidance & Counselling, June95, Vol. 23, Issue 2, p199, 12 p.

Hockey John (1994) Establishing boundaries: Problems and solutions in managing the PhD
Supervisor's role, Cambridge Journal of Education, 0305-764X, June 1, Vol. 24, Issues 2.

Hockey, John (1996) Motive and meaning amongst PhD supervisors in the social sciences, British
Journal of Sociology of Education, Dec, Vol. 17, Issue 4, p489, 18p.

Holbrook A & Johnston S (eds) (1999). Supervision of Postgraduate Research in Education, Review of
Australian Research in Education, No 5. Australian Association for Research in Education, Coldstream
Vic.

Lee A & Green B (eds) (1995). Feature edition: Postgraduate Studies/ Postgraduate pedagogy,
Australian Universities Review, 38 (2). (Republished as Postgraduate Studies/Postgraduate Pedagogy.
University of Technology Sydney, Centre for Language and Literacy and the University Graduate
School, Sydney.)

Linden Jitka (1999) The Contribution of Narrative to the Process of Supervising PhD Students, Studies
in Higher Education, 0307-5079, October 1, VVol. 24, Issue 3.

Mahony M-J (1997). Making the most of research supervision at a distance. Paper presented at the
Annual Conference of the Australian Association for Research in Education, 30 Nov-4 Dec, Brisbane.

Government and higher education imperatives together with a rising demand for
postgraduate qualifications are driving an increase in postgraduate enrolments.
Postgraduate research supervision, a specialised form of teaching, is thus becoming
a teaching and learning issue of increasing importance, especially when coupled
with the increasing number of postgraduate students undertaking programs at a
distance. While supervision of postgraduate students at a distance has always been
with us and in the 1990s it is an increasing practice, it has as yet been little examined
in Australia compared with the more traditional campus-based supervision. Results
of a preliminary enquiry addressed to supervisors of postgraduate research students,
with a focus on expectations, practices and perceived value of postgraduate research
at a distance using a SWOT (strengths, weaknesses, opportunities and threats)
framework will be reported. Issues arising from results together with preliminary
recommendations at institutional and practitioner level will be discussed.

Nightingale P (1991). Initiation into research through writing, Zeitschrift fur Hochschuldidaktik, 4,
419-30.

Supervisors of research students have the responsibility of initiating novice
researchers into the final stages of becoming discipline specialists. One aspect of this
initiation is learning to report the research as required in theses and dissertations.
Supervisors who fill the role of mentors assist students to understand the
requirements and guide them through the processes of researching and of writing.
Students who learn the power of writing as a tool to help them conduct research will
also be likely to submit focused, well-constructed and well-documented research
reports. This article discusses some of the difficulties in explaining the criteria by
which theses and dissertations are judged, and it suggests some strategies
supervisors may recommend to students who find writing difficult.

Nightingale P (1986). Improving Student Writing. HERDSA (Green Guide No. 4), Sydney.

Emphasises importance of teachers encouraging students to use writing as part of the
learning process, not just to report what they have learned for assessment. Also
concerned with clarifying expectations, providing good feedback.
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Nightingale P (1984). The education, training and employment of postgraduates, Research and
Development in Higher Education, 7, 209-21.

Pearson M (1996). Professionalising PhD education to enhance the quality of the student experience,
Higher Education, 32, 303-20.

Pole Christopher (1998) Joint Supervision and the PhD: safety net or panacea? Assessment &
Evaluation in Higher Education, Vol 23, No.3.

Powles M (1989). How's the Thesis Going? Former Postgraduates' and their Supervisors' Views on
Lengthy Candidature and Dropout. Centre for the Study of Higher Education, University of Melbourne,
Melbourne.

Powles M (1988b). Know Your PhD Students and How to Help Them. Centre for the Study of Higher
Education, University of Melbourne, Melbourne.

Wisker G & Sutcliffe N (1999). Good Practice in Postgraduate Supervision. SEDA, Birmingham.

Zuber-Skerritt O (1992). Starting Research: Supervision and training. Tertiary Education Institute,
Brisbane Qld.

Zuber-Skerrit O (ed) (1996). Frameworks for Postgraduate Education.
Zuber-Skerritt O & Ryan Y (1994). Quality in Postgraduate Education. Kogan Page, London.
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GETTING TO KNOW YOUR STUDENT

Objectives
e  To clarify your and your students’ expectations of the supervisory relationship,
and what research and research degrees are about;
. To develop and implement your own personalised template for supervision
agreements with your students.

Content
o The supervisory relationship
o What is research and what is a thesis
. Supervision agreements

Resources

The relationship between student and supervisor is complex and dynamic; it is
different for every student; it changes as the student progresses; and it lasts for the
duration of the candidacy and beyond. There are knowledge and power differentials
between student and supervisor, and students often require emotional as well as
intellectual support. New research students often do not know what is required in a
research degree; this lack of understanding covers not only the administrative
requirements but also the language, thinking and analytical style of research in a
particular discipline. For these reasons it is important to take some care at the
beginning of the relationship to set out expectations and responsibilities explicitly and
publicly.

How do you supervise students?

| Activity 20

Rate the items below in terms of what you believe are the most important aspects in a
good working relationship with your student:

Rating scale:
Vital 1
Important 2
Desirable but 3
not essential

The student is capable of handling theories and concepts at an advanced level.
The supervisor selects a research topic for the student.

The student is able to work independently.

The student is willing to acquire new research techniques and skills.

The supervisor is always available when the student needs help with his/her
research.

The student selects her/his own research topic.

000D O

O
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o The supervisor leaves the student alone to get on with his/her (the student’s)
work.

o The student and supervisor like each other.

o The student and supervisor negotiate on how often to meet to discuss the

student’s research.

The supervisor understands the particular difficulties involved in being an

international student.

The supervisor and student jointly decide on the student’s research topic.

The supervisor tells the student exactly what to do and when to do it.

The supervisor is a critic of the student’s work.

The supervisor helps the student to write the student’s thesis.

The student and supervisor interact with respect and formality.

The student and supervisor have a teacher/pupil relationship.

The student and supervisor interact as colleagues.

The supervisor takes an interest in the student’s personal welfare.

The student does what the supervisor says, even if he/she disagrees with the

supervisor.

The student initiates discussion with the supervisor when he/she disagrees

with the supervisor.

O000D0DO0DO0OO0O0 O

O

The supervisor-research student apprenticeship has been described as “the most
important channel of intellectual inheritance between one generation and the next”
(FAUSA, 1979). Despite its importance, surveys of completion rates and levels of student
satisfaction indicate a less than ideal situation. Grant & Graham (1994) have commented
on the level of ‘wastage’ in the system that results from students receiving a less than
ideal experience in postgraduate research. Powles (1989) found that one-quarter of the
postgraduate research students she surveyed were either “dissatisfied” or “very
dissatisfied” with their experience. Of this group, 31 percent cited problems with the
supervisory relationship. This was also reflected in the findings of her survey of
University of Melbourne postgraduates, in which concerns relating to meetings with their
supervisors were the most commonly reported problem (Powles, 1988). Phillips and Pugh
(1994) indicate that this phenomenon is not isolated to Australia, commenting that
communication breakdown was “rampant” between the students and supervisors in UK.

\ Activity 21

Could you describe your style of supervision?

You may find it useful first to complete the questionnaire Opinions about research
supervision (below) You can use this questionnaire with your student when you are
getting to know each other and sorting out your expectations of each other
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It is the responsibility of
the School to ensure that
any student who is
admitted can cope with
research work at the
postgraduate level.

The supervisor should be
appointed by the School.

It is the supervisor's
responsibility to select a
promising topic.

In the end, it is up to the
supervisor to decide which
theoretical frame of
reference is most
appropriate.

The supervisor should
direct the student in the
development of an
appropriate program of
research and study.

Staff-student relationships

Opinions about research supervision

YES[]

NO []

YES []

NO []

YES []

NO []

YES[]

NO []

YES[]

NO []

are purely professional and YES[]

personal matters should not N ]

intrude.

The supervisor should
initiate frequent meetings
with the student.

-55 -

YES[]

NO []

YES[]

NO []

YES[]

NO []

YES[]

NO []

YES[]

NO []

YES[]

NO []

YES[]

NO []

YES[]

NO []

It is the responsibility of
the student to acquire
research skills during the
program.

The student should choose
the supervisor.

It is the student's
responsibility to select a
promising topic.

Students have a right to
choose their own
theoretical standpoint even
if it conflicts with the
supervisor's.

The supervisor should act
mainly as a sounding board
for the student's ideas and
give advice.

Close personal
relationships are essential
for successful supervision.

It is up to the student to
decide when s/he wants
meetings with the
supervisor.



The supervisor should
know at all times what the
student is doing.

The supervisor should
terminate supervision if
s/he thinks the project is
beyond the student.

The supervisor should
insist on seeing drafts of
every section of the thesis
in order to review them.

The supervisor has direct
responsibility for
conveying the standard the
project is expected to meet
and seeing that it does so.

The supervisor should
assist in the actual writing
of the thesis if the student
has difficulties.

The supervisor should
ensure that the thesis is
finished not much later
than the minimum period.

YES []

NO []

YES[]

NO []

YES []

NO []

YES[]

NO []

YES[]

NO []

YES[]

NO []

YES []

NO []

YES[]

NO []

YES []

NO []

YES[]

NO []

YES[]

NO []

YES[]

NO []
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Students should have the
opportunity to find their
own way without having to
account for how they spend
their time.

The supervisor should
support the student right
through until the thesis has
been submitted, regardless
of her/his opinion of the
work.

It is up to the student to ask
for constructive criticism
from the supervisor.

The supervisor advises
only and leaves all
decisions concerning
content, format and
standards to the student.

The supervisor should be
very wary of contributing
too much to the thesis.

As long as the student
works steadily s/he can
take as long as s/he needs
to finish the work

The literature on supervision of international or non-English-speaking students
identifies differences in cultural assumptions about knowledge and learning as one of
the problems those students face (eg Scott 1998; Aspland 1999; Denicolo & Pope
1999). This problem is not necessarily restricted to international or NESB students;
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domestic research students now are also culturally and socially diverse, and a
discussion of learning styles and attitudes to scholarship may lead to some very
interesting points for clarification between a supervisor and student.

What makes a successful researcher?

Activity 22

Below is a selection of attributes of successful researchers. Rate them in order of
importance. Ask your student(s) to do the same and compare your ratings.

high level of intelligence
open-mindedness

creativity

courage

clear-thinking

independent decision making
patience

even temperament

risk taking

pleasure in experimenting
originality

lateral thinking

diligence

awareness of different levels of consciousness
love of wide reading

clear writing skills

physical fitness

humility

strong educational background
drive

good organisation skills
perseverance

curiosity about natural phenomena
imagination

meticulous attention to detail
integrity

practical aptitude

self-discipline

ability to be critical of own work as well as that of others

o000 000DDO000DDDO0DO0OCD OO
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The supervisor/student alignment model

The Supervisor/Student Alignment Model proposes that the overall aim of the PhD,
irrespective of its discipline area, is to lead the student to develop competent
autonomy. This is defined as the ability of a researcher to, independently of any
supervisor, be cognisant of the norms, expectations and standards within their
discipline and be able to assess their own plans and actions to ensure compliance with
these. This concept is in general agreement with the remark that supervision is
“ultimately about teaching the student to be their own supervisor” (Phillips, 1992).
The model is built on the premise that development of this attribute over the course of
candidature is profoundly (though not exclusively) influenced by the style adopted by
the supervisor at various stages. There is, therefore, a need to seek an alignment
between the student’s stage of development and the style of supervision being applied
at any given stage of candidature. Obviously the level of autonomy a student is able to
cope with will tend to increase over candidature and the concept of alignment
demands that there is an equivalent change in supervisory style over this time. This
aspect of the model is an extension of the notion that there is a need for a balance to
be achieved between giving adequate, timely help and not interfering (Parry and
Hayden, 1996). The tool derived from the model provides a means of gauging the
degree of alignment between student needs and the supervisory style employed at any
time within a given student/supervisor relationship. In doing so it seeks to promote a
more active role for the student in diagnosing their needs and influencing the style of
their supervisor.

We will return to the alignment model later in the workbook.

Activity 23

Use the Conceptions of Research Inventory (below) as a starting point for
discussions with your students on what research is about. This inventory is part of a
research project put together by a consortium of researchers at the University of
South Australia, Durham University (UK), University of Canberra, University of
Adelaide and the University of the North (South Africa) to look at how researchers in
different locations, different cultures and different levels of experience view the task
of research.

(See over)
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1. Research is exclusively concerned with | Agree [ | Disagree [ ] Unsure []
gathering information about something

2. Research results alter how we think Agree [ | Disagree | Unsure [ ]
about things

3. Methodologically there is basically only | Agree [ ] Disagree[ ] Unsure[]
one correct way to carry out research

4. The information, techniques and Agree [ ] Disagree [ ] Unsure []
perspectives that flow from research alter
the way in which problems are perceived

5. Research synthesises old and/or existing | Agree [ ] Disagree [ | Unsure[]
knowledge to create new insights

6. Research just means collecting Agree [ | Disagree | Unsure []
information about something

7. Research means investigating something | Agree [ ] Disagree[ ] Unsure[]
that is already known

8. Doing research is like painting; each new | Agree ] Disagree [ ] Unsure [ ]
insight contributes to an emerging
picture

9. Research is basically about comparing Agree [ ] Disagree [ ] Unsure []
new results with what is already known

10. The main purpose of research is to Agree [ | Disagree [ ] Unsure [ ]
identify problems that need to be solved

11. Research means discovering a truth that | Agree [ | Disagree [ ] Unsure []
was not known before

12. Research is basically a process of Agree [ | Disagree [ ] Unsure [ ]
analysing factual information

13. Research is mainly about searching for Agree [ | Disagree [ ] Unsure [ ]
information that could previously have
been found

14. Research gathers information on a Agree [ ] Disagree [ ] Unsure []
certain topic and then uses the findings
to analyse the data obtained

15. Research is basically concerned with Agree [ | Disagree [ ] Unsure [ ]

uncovering the truth
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16. Research on a particular topic can never | Agree [ ] Disagree[ ] Unsure[]
be complete

17. There are particular sequences or Agree [ ] Disagree [ | Unsure []
activities that always define 'good'
research

18. Research is essentially about discovering | Agree [ ] Disagree [ ] Unsure []
something that already exists, but that is
hidden

19.

20. Research consists of nothing more than | Agree [ ] Disagree [ | Unsure []
collecting data

21. Research is about revealing the truth Agree [ ] Disagree [ | Unsure [ ]

22. In answering or understanding something | Agree [ ] Disagree [ ] Unsure []
new ideas present themselves for further
investigation

23. Research literally means 're-search'’; Agree [ | Disagree [ ] Unsure [ ]
searching again to identify what was
previously overlooked

24. Good research specifically gathers data | Agree ] Disagree [ ] Unsure []

that will support the researcher's
preconceived ideas
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Activity 24

those where they are not.

Avre you satisfied with your supervisory relationship with each of your students?
Why/why not? List aspects of the supervision where things are going well and

Aspects

Going well

Going not so well

Student-Supervisor problem

Activity 25

Understanding the causes of student-supervisor problems

Read the following case study, then type in a list of factors that you believe
created problems for this student and her supervisor. Don't worry about thinking
up solutions yet - just try to identify the problems.

Problems identified in the case study
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Case study: An academic minefield

The discipline is one which does not often attract postgraduate students. Staff are anxious to
improve this deficiency, and indeed, have been under some pressure to do so. A student of foreign
background applies to enter a PhD program. She suggests a thesis topic which is challenging and
unusual, but which could prove "unpopular” with at least one faction in the subject area. It is
almost certain to be controversial, but a member of the staff, a senior academic, is also interested
and feels she can supervise, offering appropriate guidance to someone who may be entering an
academic mine field.

The student however is not the strong applicant the supervisor might have hoped for. She had
attempted a Masters by research and received only a bare pass. Over the course of that candidature
her English expression had improved but is still not good. However she is persistent and keen —
and a little vain and hard to discourage. The supervisor warns her of possible failure but agrees to
support her application believing that there is a real possibility of her succeeding.

The work progresses slowly. The supervisor worries about its quality but at no stage does she feel
certain that there is no hope for the student and that her candidature should be terminated.
Nevertheless she frequently tries to warn the student that the work has serious deficiencies. The
student does not heed these warnings. Annual reports are lukewarm but recommend continuing.

After five years the thesis is submitted and fails; two examiners fail it outright, the third says that
he does not wish to rule out re-writing without interviewing the candidate but he is willing to be
guided by other examiners’ opinions.

On several specific criticisms the examiners disagree with each other, one praising a brief section
of the work and another condemning it. All find it repetitious, poorly presented and ‘thin’ in terms
of content.

The student writes an anguished letter about the justice of being failed outright when there are
such inconsistencies in the reports. She also accuses the supervisor of, at best, misleading her, and
of making no effort to defend her.

Formulating your own recommendations

The second part of this case study contains extracts from the student's letter to her supervisor and
from the supervisor's report to the University.

Read the case study, formulating your own recommendations, and reviewing others' suggestions
for preventing such a situation.

From the student’s letter to her supervisor

I was shocked to experience your inclination to line up with the verdict the
examiners have made.

...What really disturbs me is not so much that my work has been overlooked, as
your acceptance of the examiners' criticism without questioning its validity. | am
surprised that there is nothing you could or can do to prevent such a clear case of
injustice.

As you know it is with your approval that | submitted my work. After five years
of hard work supervised by an authority in the field, I find it incomprehensible
that the work is worth nothing. | do not, of course, mean that your approval
should guarantee the total success of my work, but can you sincerely believe that
I have no reason to expect that my work is not even worthy of re-submission?

I was shocked to learn outright that | had failed when you yourself, of course at
my request, had promised me that you would find out the position of my work
before the examiners had made their final decision. Reading through the reports
it is quite obvious that most of the confusion the examiners had (which they
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interpreted as defects in my work) could have been resolved had this been done.
Even though this may not be an ‘official practice' | am aware that there are
situations when students are given this opportunity.

From the supervisor's report to the University

At the stage when she considered her work ready for submission, | had already
gone through it twice, in almost final draft, quite apart from the many readings
and criticism of earlier stages of it. | could not, at that stage, feel that further
criticism and aid from me could result in much improvement, and she had been
working on it (though I think that she had a good deal less than her whole time
to devote to it) for over five years. | made the judgment during the final six
months of preparation of her work that in order for it to be submitted within a
reasonable period of time, | should attempt no further major criticism or advice
and concentrate on helping her attend to details. The examiners point to faults in
her English, for example, and it might reasonably be thought that she should not
have been allowed to present her thesis in a form which would allow such
criticism. I must admit that having already given a great deal of time to detailed
literary criticisms of trial sections of her work, I had to leave it up to her to use
those sections as a model, and to cope with the rest herself....

With respect to the substantial criticisms of her work, | had, as | have
explained, my own reservations about the overall quality of the work but it
seemed to me, after a certain stage, that it would be fruitless, and, indeed,
damaging to confront the candidate with them. This, more that anything, I think,
explains her present shock that | did not seriously object to or question the
examiners' reports....

The most serious criticism...is that the thesis is repetitious, contains too few
examples, and as | would put it, contains too few points. These are the faults
which, as supervisor, | could not see how to correct. The thesis was repetitious
just in that it contained too few good points....

Make your recommendations

What can be done to avoid such situations? A good recommendation is always directed to
someone specific, not just thrown up in hope that anyone will take responsibility.
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List your recommendations for these stakeholders:

Stakeholders Recommendations

Students eg listen carefully to supervisor’s advice

Schools eg ensure that there are timely and thorough review
processes

Portfolios eg ensure that examiners are carefully chosen

University Eg ensure that staff development opportunities are
available and accessible

Any one else?

Supervision agreements

There has been much discussion on the role of supervision agreements in recent
years (eg Ryan 1994; Yeatman 1995; Love & Street 1998).

Criticisms of a contractual approach to supervision include that it is:

o Too mechanistic (does not acknowledge the complexity of the
relationship)

o Too facile

o Too rigid (fails to recognize the dynamic nature of the supervision
relationship)

o Too rights-based (may encourage adversarial relations)

o Too confusing

However, these potential weaknesses can be avoided by negotiating agreements
that are:

o Specific about timelines, responsibilities and goals
o Renegotiated regularly to take into account changes in the student's
capacity for independent work, unexpected developments in the project
and other changes in the relationship (eg periods of absence of
supervisor)
o Collaborative rather than directive.

NB Supervision agreements do not have legal status. This should be made clear
at the start of any negotiations.
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Activity 26

Some supervisors think agreements are a great idea. Others think they're
managerial, restrictive, overbearing and smack of 'big brother'. What do you
think? Set out your arguments for and against the use of agreements or learning
contracts. Put together an outline of what you think should be explicitly
negotiated in a supervision agreement

What needs to be agreed? Why?

The main elements of a supervision agreement that need to be discussed and
negotiated are:
o Roles and responsibilities (Principal and other supervisors, student, any
industry collaborators)
o Timelines (major milestones, turnaround times for feedback, dates for
review of agreement)
o Meetings (frequency, responsibility for calling/setting agenda,
responsibility for recording outcomes)
o Authorship on publications, whether to publish during candidature or
not
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o Agreement on topics open for discussion, ie an agreement that the
process of the research degree will be discussed as well as progress (eg
personal issues such as emotional state and conflicts with other life roles).

Other issues that could be discussed include:

Access to coursework

Access to research or editorial assistance

Funding available

How to solve conflict (roles of Head of School, Research Degree Co-
odinators)

Ethics

o What is originality? (Grant & Graham 1994; Phillips 1994)

o What constitutes a thesis; expectations of outputs, formats

Example of a supervision agreement:

Meetings
O Meetings can be called by student or supervisor and are set by negotiation
Q Frequency will vary according to the stage and tasks in hand
O Once a meeting has been arranged except for extenuating circumstances the meeting will
take place regardless of whether or not the designated action has been taken

Role as candidate
O Take main responsibility for arranging meetings and deadlines
Q Pursue further reading with regard to research approaches
O Make presentations and/or publications during the research program
O Record notes of main items discussed

Role of senior supervisor

Respond to progress developments at each meeting

Make notes of meeting and send electronic copy after meeting to candidate

Respond to drafts / assignments

Inform candidate of relevant workshops and/or conferences which would assist the
development of the research

Make sure candidate is aware of all relevant policies and procedures

Encourage candidate to publish and/ or present during the course of the research program
Provide on-going encouragement and realistic goal-setting

ODOoO0DO

0ooo

Role of associate supervisor
Q Provide periodic critical feedback on drafts
a Stand in for principal supervisor by prior arrangement

Timelines
Short-term
O Research method assignment:
O Research proposal
Longer-term
Q Progress reviews
Q Preliminary fieldwork:

Q Fieldwork

Q Writing up

o  Submission
Publications

O Candidate to be sole author unless senior supervisor has contributed heavily
Q Senior supervisor’s input acknowledged according to level of input
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What is a thesis?

Here is what RMIT considers a thesis to be:
General Definition
For the purposes of a research award, a thesis is defined as a proposition which is
maintained by argument. This argument should be—
e Logical, systematic and orderly
e Linear and proceed through inference where one part of the argument
leads to the next and so on.

Characteristics of a thesis (or dissertation)
Content and approach

1.
2.

3.

A thesis is an essay of defined length.

A thesis is not merely an exposition of a problem. Rather, it
analyses a problem and argues a case for its solution.

A thesis is a traditional academic strategy for providing answers or
solutions to a to a specific problem or question.

A thesis contributes to knowledge as it is defined by a specific
discipline or disciplines.

It is primarily this contribution which is assessed by members of
this knowledge field.

An essential aspect of a thesis, therefore, is its review of existing
knowledge. This is often referred to as a ‘literature review’. Very
often a thesis will have a discussion of the current state of
knowledge. However, the thesis should also acknowledge the
contribution of other authors and contributors throughout the
argument. These should be duly acknowledged through attribution
and formal referencing.

Format and style

1. Athesis is generally submitted for examination in bound paper
form. It is normally organized in chapters and in accordance
with standard rules of argument, grammar, punctuation and
written expression.

2. A thesis is a written document which may supplement
language with images, charts and diagrams which are essential
to the argument and which can be printed on paper.

3. The standard format of a thesis, therefore, is a bound paper
copy for the purposes of submission. The thesis may, however,
be archived in electronic form.

4. A thesis may be supplemented by footnotes and appendices
which contribute to, or provide additional evidence for, the
thesis. Appendices may, therefore, be constituted in a range of
media and forms.

A candidate doing a research degree by thesis should conform to these definitions
and characteristics. The candidate may present an alternative thesis as additional
to this standard but not normally as a substitute. A candidate who wishes to
present a thesis for examination which does not conform to this standard should
explain precisely —
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1.Why the proposed material should be considered a thesis.
2.Why the standard does not meet the candidate’s specific requirements.
3.How the proposed material is to be examined.

Some useful reading on student-supervisor issues

Aspland T (1999) "You learn round and | learn square: Mei's story. Chapter 3in Ryan Y & O
Zuber-Skerritt (eds) Supervising Postgraduates from Non-English Speaking Backgrounds The
Society for Research into Higher Education, Buckingham.

Denicolo P & M Pope (1999) Supervision and the overseas student. Chapter 6 in Ryan Y & O
Zuber-Skerritt (eds) Supervising Postgraduates from Non-English Speaking Backgrounds The
Society for Research into Higher Education, Buckingham.

Grant B & A Graham (1994) 'Guidelines for Discussion': A tool for managing postgraduate
supervision. Chapter 14 in Zuber-Skerritt O & Y Ryan (eds) Quality in Postgraduate Education
Kogan Page, London.

Love A & A Street (1998) Supervision as collaborative problem-solving: an integrative approach
to postgraduate research education. pp 149-159 in Kiley M & G Mullins (eds) Proceedings of the
1998 Quality in Postgraduate Research Conference, Adelaide.

Phillips E (1994) Avoiding communication breakdown. Chapter 11 in Zuber-Skerritt O & Y Ryan
(eds) Quality in Postgraduate Education Kogan Page, London.

Ryan Y (1994) Contracts and checklists: practical propositions for postgraduate supervision.
Chapter 13 in Zuber-Skerritt O & Y Ryan (eds) Quality in Postgraduate Education Kogan Page,
London

Scott M (1998) The PhD as an apprenticeship in writing pp 215-228 in Kiley M & G Mullins (eds)
Proceedings of the 1998 Quality in Postgraduate Research Conference, Adelaide

Wisker G (2000) Cross-cultural research supervision and research at a distance: issues for
postgraduate students and supervisors pp 43-49 in Kiley M & G Mullins (eds) Proceedings of the
2000 Quality in Postgraduate Research Conference, Adelaide

Yeatman A (1995) Making supervision relationships accountable: graduate student logs.
Australian Universities' Review 2/1995:9-11
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SUPERVISION MEETINGS - SETTING GOALS & GIVING FEEDBACK

Objectives
e  To reflect on the nature of supervision meetings, their purpose and ways to
approach them;
o To develop your goal-setting skills;
o To develop skills in giving constructive feedback;
o To consider strategies for recognising and effectively dealing with
conflict.

Content

The supervision session
Setting objectives
Giving feedback
Dealing with conflict

Resources

Activity 27

What do you do in your supervision sessions with your students? What triggers
your supervision sessions? Do you have formal agendas or do you just chat about
progress? Does your approach work? Why/why not? How do you know?

Content of supervision Trigger Does it work? | How do you
session know

-69 -




Supervisor Development Workbook

Activity 28

Checklist for supervision sessions

Here is a checklist about supervision sessions that you may wish to use to set
some guidelines for your own sessions. Tick those you are currently doing or
intend to do.

O Ooooo oOoOoo

oo

Ooono OOooOoo0oooOooao oo

Ooono

Were you prepared for the meeting?

Was the opening informative and relaxed?

Was the meeting structured appropriately and the main points to be
covered summarized?

Did you seek clarification or check understanding from the student?
Did you raise or ask if there were any other issues to discuss?

Was the time set aside for the meeting used effectively?

Did you treat the student as an individual, valuing their particular skills
and contributions and not a stereotype?

Are you certain that you treated the student fairly, in accordance with
equity principles and policies and anti-discrimination legislation?
Were exchanges frank and open or guarded?

Was there too much readiness on the student’s part to agree or disagree
with you?

Did you use appropriate questioning techniques (open questions)?
Did you interrupt or talk too much and ignore any leads or
suggestions?

Did you reject other viewpoints too easily?

Did you check your understanding of your student’s comments?

Has the session improved your relationship with your student?

Did you discuss obstacles that may hinder progress?

Did you check on your student’s motivation?

Did you minimize or completely avoid difficult issues and realities?
Did you react emotionally at any point?

Did you use your authority or ‘put down’ the student to try to settle
disagreements or conflict instead of negotiating, reasoning and
listening?

Will progress be encouraged as a result of the discussion?

Was anything not fully resolved — do you need to get back together?
Did the physical arrangements provide for open and relaxed discussion
(eg seating, privacy, comfort, freedom from interruptions)?

Did you both leave the meeting with a clear understanding about what
is expected by your next meeting?

Is there a written record of the outcomes of the meeting?

Did you set a time for your next meeting?

What action do you need to take to improve the process for next time?
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Recording

With research funding now strongly tied to research student completions,
managing the progress of a research student has become critical. Closer
involvement in the progress of your students is inevitable along with a shift
towards more 'managerialist’ approaches to managing candidature. Proper
documentation particularly of progress reviews is essential.

It is also recommended that a record be kept of every supervision session. As an
example of what can be done, Yeatman (1995) presents an approach to the
supervision session that uses a logbook to manage both the supervisor-student
relationship and the student's progress. The logbook approach provides both
structure and accountability by setting out the student's goals for achievement
before the next meeting and points for discussion on progress made since the
previous meeting. After each supervision session, the student writes no more than
two pages about the meeting in proper sentence and paragraph structure, ending
with the tasks for the next meeting. This log is presented to the supervisor for
feedback on both the content and the writing, and both student and supervisor
keep a copy. The log provides the basis for discussion at the next meeting.

While this approach may seem tedious and time-consuming, it need not be, and
there are many advantages in having written records of the meetings:

o The student gains practice at writing and the supervisor can identify
problems with the student's writing early;

. The approach provides structure for meetings and a clearly defined plan
for the student;

o Expectations of the student and supervisor can be explicitly stated and
managed,;

o In bleak moments, the student can look back over the log and see how
much progress s/he has made, how s/he has overcome problems in the
past and a clear path towards completing the thesis.

Goal-setting

Goal-setting is an important aspect of supervision.

Objectives are most effective when they are SMARTER:

e Specific: does the objective explain precisely what has to be achieved?

e Measurable: does the objective indicate how the results will be measured?

e Acceptable: the student should be driving the process of setting the goal. In
the initial stages of the research, the student will probably need more guidance
than in the later stages of the degree.

e Relevant: is it clear how this objective fits into the overall research plan?

e Time-framed: is there a clear timeframe attached to the objective, and is it
realistic?

e Extending: the goal should stretch the capabilities of the student, but not so
that it becomes unachievable.
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e Rewarding: achievement of the goal needs to be something the student can be
proud of. Don't forget to acknowledge and celebrate (in a small way) the
achievement of the student’s goals. This is a major factor in keeping students
motivated (see for more on motivation).

The responsibilities of the student and you as supervisor need to be clearly spelled
out. For example, you may agree on a goal to read a certain number of papers on a
topic relevant to the student's research and write a short critique of the topic. The
student may ask you to help them with finding the seminal paper/s to start them
off. You need to agree between you exactly how far that assistance extends - do
you give them copies of the papers, give them the references or send them in
search of a reference librarian.

Activity 29

Practice setting goals with your students. Go through an exercise with one of your
students to set one goal for achievement in the next week or two. Make sure the
goal is SMARTER. After the timeframe is up, discuss with the student how
setting the goal together made them feel, whether the goal was achieved and
whether the process was worthwhile. Write their responses down and reflect on
what you got out of the process. If you don't believe in collaborative goal-setting,
be careful you don't sabotage the exercise by choosing a student who thinks like
you. Remember that different people work in different ways and the onus is on
you as the supervisor to find the approach to supervision that best suits the student
and will contribute most to getting the student finished on time, with a good
thesis, and sane.

Goal Was it How did the | What did you | Will you do it
achieved? student feel get out of again? Why
Why or why | about collaborative | or why not?
not? collaborative | goal-setting?

goal-setting?
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Feedback

Research students are just learning about research and may be understandably
sensitive about their ideas and draft writing. Critical feedback can be absolutely
devastating to an insecure student if it is delivered unsympathetically or in an
offhand manner. The art of giving constructive, critical feedback is one that can
be learned, but requires empathy, self-discipline and a genuine desire to help.

Feedback needs to be

o Specific. Focus on specific examples of where work can be improved.

o Timely. Give feedback as soon as possible after an event. You may wish
to specify expected turnaround times in your initial negotiations with the
student. The longer you wait to give feedback, the more entrenched bad
habits become.

o Frequent. Feedback need not be only given in formal supervision
sessions. You could stick your head around the student's door/cubicle and
tell them their seminar went well, or that you enjoyed reading their last
draft chapter.

o Factual. Don't be tempted to make judgements about the student's
attitudes or personality. Focus instead on specific behaviours or examples
of writing/presentation. Be objective, fair, respectful, honest, sincere and
direct. Never say 'never' or ‘always'.

o Constructive. Even if the work is appalling, you need to give an
indication of the way forward. Give specific examples, make suggestions
about where to find help if you can't provide it (for example, a person
who has expertise in research methods, a reference librarian, a study skills
expert), or provide a model for the student to copy.

For example, compare the following statements:

Unhelpful Helpful

This is good. You have clearly developed your argument using
appropriate reference and good sentence and
paragraph structure. Well done!

Your writing is not improving. You still need to pay more attention to sentence
structure, grammar and spelling. For example
[insert specific examples here]. You may find it
useful to read Longman's Guide to English Usage
and/or see one of the language people in
International Student Services. Don't forget to use
the spelling and grammar checker in your word-
processing program before you give drafts out for
comments.

Didn't understand a word of your seminar. | | found your use of jargon and technical terms
confusing. It's a good idea to present your work in
language an intelligent lay person can understand.
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| Activity 30
What do you do in your supervision sessions with your students? What triggers
your supervision sessions? Do you have formal agendas or do you just chat about
progress? Does your approach work? Why/why not? How do you know?
Examples of feedback How did your student What can you do to
you have written on react to each piece of improve your feedback?
your students’ work: feedback?
Conflict

Some conflict with your students is inevitable.

Partly conflict is an unavoidable consequence of being in an intimate (if
professional) relationship for a lengthy period of time, and partly it is a useful and
healthy by-product of the increasing confidence and maturity of your student,
rather like the conflict in families when teenagers start spreading their wings.
Nevertheless, as in families, it is important to deal with conflict in healthy ways.
The student must be supported to completion, which means that both student and
supervisor must maintain a functional working relationship.

Toncich (1999) classifies conflicts between students and supervisors into four
categories:
Interpersonal (issues with whether the student and supervisor like each

other, arguments, communication)

Belief system/alignment (judgements on approach to work, expectations)
Technical (disagreements over methods, findings)
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e Ethical/Moral (disagreements over authorship, falsification of results,
appropriate acknowledgement of sources)

With the exception of the fourth category, Toncich (1999) claims that problems
can be overcome with self-discipline and professionalism. Ethical and moral
issues need to be referred to higher authority within the university (eg a School/
Portfolio Research Committee or postgraduate coordinator).

Activity 31

What conflicts have you come across in your supervision practice and how have
you resolved them?. Complete the checklist below to help you answer.

Conflict Resolution Checklist

(See over)
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Walk a Problem Through These Questions
1. Win/Win

What is my real need here?

What is theirs?

Do | want it to work for both of us?

2. Creative response

What opportunities can this situation bring?

Rather than "how it's supposed to be", can | see possibilities in "what is"?

3. Empathy

What would it be like to be in their shoes?

What are they trying to say?

Have | really heard them?

Do they know | am listening?

4. Appropriate assertiveness

What do | want to change?

How will | tell them this without blaming or attacking?

Is this a statement about how | feel, rather than what is right or wrong?
(Be soft on the people, hard on the problem)
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5. Co-operative power

Am | using power inappropriately?

Avre they?

Instead of opposing each other, can we co-operate?

6. Managing emotions

What am | feeling?

Am | blaming them for my feelings?

Will telling them how | feel help the situation?

What do | want to change?

Have | removed the desire to punish from my response?

What can | do to handle my feelings? (e.g. write it down, talk to a friend, punch a mattress)

7. Willingness to Resolve

Do | really want to resolve the conflict?

Is resentment caused by:
something in my past that still hurts?

something I haven't admitted to needing?

something I dislike in them, because | won't accept it in myself?

8. Mapping the conflict

Define briefly the issue, the problem area, or conflict in neutral terms that all would agree on and that doesn't
invite a "yes/no" answer e.g. "Filing" not "Should Sal do filing?"

Alongside Who: write down the name of each important person or group.

Write down each person's or group's needs. What motivates him/her?
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Write down each person's or group's concerns, fears or anxieties.
Be prepared to change the statement of the issue, as your understanding of it evolves through discussion or to
draw up other maps of related issues that arise.

Issue :

Who : Who :

Needs : Needs :

Concerns : Concerns :

Who : Who :

Needs : Needs :

Concerns : Concerns :

9. Designing Options

What are the possibilities? What seems impossible might yield good ideas.

What options give us both more of what we want? Be creative, mix and match.

10. Negotiation Skills

What do | wish to achieve? Be really clear about the general outcome, though you may change your route
there.
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How can we make this a fair deal - with both people winning?

What can they give me?

What can | give them?

Am | ignoring objections? Can | include them?

What points would | want covered in an agreement?

Is there something that could be included to help them save face?
Is saving face important to me? Do | particularly need anything?
11. Mediation
Can we resolve this ourselves or do we need help from a neutral third person?
Who could take on this role for us?

Is mediation the most appropriate role for me in this? If so:

How would | set up and explain my role to both parties?

Can | create the right environment for people to open up, understand each other and develop their
own solutions? What might help?

12. Broadening Perspectives
Am | seeing the whole picture, not just my own point of view?

What are the effects of this beyond the immediate issue? (e.g. on other people or groups)

Where might this lead in the future?
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HELPING YOUR STUDENTS TO WRITE

Objectives
o To identify your own approach to writing tasks;
o To understand the psychological barriers to writing that your students
may develop, and consider strategies that will avoid or overcome these;
o To consider ways of organising writing and the circumstances under
which different organisational methods might work;

o To develop skills in assisting your students with literature reviews.

Content
o The process of writing
o Psychological barriers
o Organising a body of work
o Helping your student do a literature review

Resources

Activity 32

As a first step, consider how you approach writing. Say you are preparing a paper
for publication in a prestigious journal.

How do you approach the task?

What are the elements of writing you enjoy?

What are the elements you dislike and how do you get around them?

Approach to the task

Enjoyable elements

Elements you dislike

How do get round these?
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Activity 33

How do you go about helping your students? Some supervisors do as little as
make minor editorial comments in the margins of students' work. Others spend
hours revising structure, commenting on grammar, syntax, spelling and style,
suggesting reading, asking questions and making comments. This style of
feedback raises an ethical question about how much is the student's work and how
much the supervisor's. How much editing is 'reasonable’.

How do you help students with their
writing?

Minor editorial comments

Revising structure

Grammar, syntax, spelling, style

Suggested reading

Asking questions/ making comments

How much editing is reasonable?

Writing can be a terrifying experience for research students, particularly if they
have not had much experience at writing and arranging complex thoughts and
ideas. There has been much written on how to write, how to overcome blocks,
how to prepare a thesis. It is generally acknowledged that the psychological
barriers to writing are shared by all writers, no matter in what field they practice.
These barriers include:

o The crippling belief that the material has to be perfect first time;

o The fear of exposing oneself by not having read enough, not having done
enough work, not knowing everything;

o The belief that large amounts of time must be set aside for writing;

o Being over-awed by the huge undertaking that is a research thesis.
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Activity 34

What strategies do you use to help your students overcome their fears of writing?
List the strategies and the problems they encounter and compare with the list

below

Strategy Problem

Encourage students to write often and early, using reading logs, journals,
and writing up small sections of work as it is completed (eg writing a
justification for a particular methodology) (Nightingale 1992). These
small pieces of writing may or may not be included in the thesis, but will
give the supervisor a chance to give constructive feedback on writing
style and will reduce the student's psychological barriers to writing the
thesis.

Encourage students to write initial drafts in 'stream of consciousness'
format, then revise the draft a few days later into a logical structure
(Fairweather 1993, cited in Gottlieb 1994). Just getting thoughts on paper
will help.

Ensure that feedback is timely, constructive and specific (see). It is
especially important that you as a supervisor recognise that presenting a
piece of writing is an enormous emotional risk to some students; an
empathetic response will avoid compounding the student's fears.
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o If fear of criticism is the cause of the block, ask the student to identify
someone whose criticism will not be as frightening and submit work to
them first.

° Break down the thesis into bite-sized chunks to reduce the size of the
undertaking

Structure

Students' theses are not often criticised for grammar, syntax and spelling, but for
lack of clarity, failure to make a philosophical stand, repetition, and lack of
cohesion (Nightingale 1992). These are issues of logic and structure, which can
be easily solved by careful planning.

Activity 35

How do you decide on the structure of your own writing? Do you just write it and
hope it follows a logical structure? Do you write down headings first? Do you
start with a stream of consciousness and only after the content is down on paper,
organise it into a logical structure? Is structure important in your discipline? Write
a 'procedure’ for writing that works for you. Do you think this way of organising
writing will work for everyone? What other ways of structuring writing do you
know of?

How do you decide on the structure of
your own writing?

Is structure important in your
discipline?

What procedure works for you?

Is this likely to work for everyone?

Do you know of any other ways of
structuring writing?
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Brown (1994) argues for a framework for each chapter based around the answers
to seven questions:

What did you do?

Why did you do it?

What happened?

What do the results mean in theory?
What do the results mean in practice?
What is the key benefit for the readers?
What remains unresolved?

NogakowhpE

He suggests that you set a 50 word limit for questions 1-5 and a limit of 25 words
for question 6. There is no word limit for question 7. Thus, the answers to the
questions form the basis of an evolving working abstract for each chapter and for
the thesis as a whole. Brown introduces two formats for writing: the suspense
format (builds up to the important point at the end) and the journalist's pyramid
(the most important point is made first), and argues that good scholarly writing
can amalgamate the journalist's pyramid with the traditional IMRAD structure
(introduction, materials and methods, results and discussion) (Brown 1994).

Zuber-Skerritt & Knight (1992) present examples of heuristics for organising
ideas.:

A cause and effect flow chart
A comparison table

A descriptive flow chart

A concept map and

Gowin’s (1981) ‘Vee’ diagram

Knight (1996) provides a more complex example of a concept map, along with
clear instructions on how to complete one. A concept map is a visual
representation of a body of knowledge which identifies major concepts and their
relationships. They can be used both to construct text and to deconstruct text
(Bruce & Brameld 1999) The concept map ‘takes away the fear of the monolithic
nature of the task ahead by segmenting the project into manageable sections’
(Gottlieb 1994). Other advantages identified by Gottlieb (1994) include:

Clarifiying the student’s thinking;

Developing a systematic approach to the task;
Identifying priorities and eliminating irrelevant topics;
Clarifying the structure of the written work; and
Helping identify limits in time, size of project, funds.
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Literature reviews

Bruce (1994) describes literature reviews as both a process and a product. The
process involves the student exploring the literature for understanding of their
research area, defining their question in the context of the literature and finding
out about the issues surrounding their research area. The product is a chapter (or
contribution to more than one chapter) in the thesis. Thus, students will need
assistance in literature searching, critical reading, keeping track of their reading
and in writing and structuring the literature review.

The six ways students see literature reviews are:
1. As alist
2. As a search
3. As a survey
4. As a vehicle for learning
5. As a research facilitator
6. As a report

Each of these conceptions may be useful at different stages of developing a
literature review. What is not useful is for a student to hold only a limited
conception of a literature review, for instance as a list, and to fail to recognise that
the literature review may help them identify or clarify their research question, and
that the review is itself a report needing shape, structure and sophisticated
organisation.

It is important to note here that we should not think of individual students as
having particular conceptions. Rather they use one or more of the conceptions of
which they are aware at a particular time. It is the role of the reflective model to
help them expand their repertoire of conceptions and encourage them to think
about their literature review as something other than an exercise in literature
searching.

The supervisor can assist students with their literature reviews by:

o Monitori